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of a College Japanese Language Course

An Interpretive Study

Centered on Picture Books

Yee Ching HON
Graduate School of International Culture and Communication Studies
Waseda University, M1

Background:
Different Approaches to Language
Teaching in the Classroom

(1)

(2)

Focus-on-Meaning: “Purposeful communication” is the aim of this
approach (Storch, 2018, p. 4).

Focus-on-Form(s)

o Focus-on-Forms: typical types of practice include asking students
to complete drills and controlled practice after the grammar
instruction (Storch, 2018).

o Focus-on-Form: “overtly draws students’ attention to linguistic

elements as they arise incidentally in lessons whose overriding
focus is on meaning or communication” (Long, 1991, p. 45-46).

Optimal Input (Krashen, 1982)

e Comprehensible
o i+1: slightly above learners’ current level
o through extra-linguistic support

e |Interesting

e Not grammatically sequenced

10

Research Motivation

e Interested in the use of picture books in language learning

e Curious in how non-grammar-focused language classes
work

— | did a classroom observation on a class that was based on
picture books.

Focus-on-Meaning

The Idea Itself:
e Language learning occurs when learners understand the input in terms

of its meaning, rather than simply recognizing its form (Krashen,
1982).

e The best learning happens unconsciously (Krashen, 1982).
Bringing the idea into the real-life classroom...
e The language is used as a tool for learners to achieve nonlinguistic

goals: “learners” are treated as language users rather than the
learners (Ellis, 2000). « related to CLIL (Content and Language Integrated Learning)

Research Questions

1. What roles do picture books play in a college-level
Japanese language class?

2. How does this class fit into the Focus-on-Meaning
framework?



Methodology

Data Collection

1. Class Observation (100mins x5

sessions)
2024/10/30, 11/06, 11/13, 12/04, 2025/01/22

with field notes taken
e time, activities, instructions of
teacher, reactions of the students

2. Semi-structured interview with
the instructor
e The unique characteristics of picture
books as teaching materials
e Expectations toward students

Data Analysis

1. Translating relevant sections from
field notes

2. Analysing field notes and
interview recordings

3. Interpreting the collected data
through theoretical frameworks

General Flow of the Lesson

casual discussion

classwork activity +

review and reflection

group discussion

i

01 02

l

picture book read-aloud time
e  The teacher reads picture books
to the students, displaying them
with a visualizer and screen.
— Students engage with the
story through both listening and
reading.

f f
03 09 05

!

student presentations +
teacher comments

(LHRESRLH-TROLBBLD, £F v 75 ) =D L LV LRALHUOML vk LE-10T, 1L 20807
“it might be too difficult to read picture books without a certain
knowledge of words, so | avoided levels 1 and 2 when deciding the

level (of the class)”

§

She chose not to target absolute beginner learners.

— Materials designed for native Japanese-speaking children
are not necessarily easy for language learners.

11
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Introducing the Observed Class:
MeAREZLIE3-5)
“Picture Books and Words 3-5"

e A class from the Center for Japanese Language (CJL), Waseda
University
e Category: Theme Course Group 5
o do not focus on specific Japanese skills like reading, o ©
writing or listening (Center for Japanese Language, n.d.) m
e Recommended Level: 3-5 (Approx. CEFR B1), but it is open to
all students regardless of their Japanese level
e Language: Fully conducted in Japanese
Number of students: 35
e Structure: | dl
o 14-week course Lo) fee=
o First half: teacher reads picture books to the students 7 N
o Second half: picture book creation workshop
e Final Assignment: Creating their original picture book

Findings

RQ1: What roles do picture books play in a college-level Japanese language class?

Picture Book as a Comprehensible Input:

Slightly Advanced

List of picture books introduced in the course + suggested age ranges:

Name of the Picture | Suggested Age/Level BOHIARAICTH | Unknown HEAOTOTE |3 years old~
Book s EbirETE
EES Trom the middle grades RAFAOST Symoa~ CECEE R [0Sy
el hool 5 =
of elementary school [ 56 years old Ty
VST LOT I =] ) S
e ok PP RARDST S years old-
IOLEBIET 23 years old school students, junior
) 100 SRS 7T | Uaknown
BREOBSE |45 yeanold et e
SECATESE [Tyl 07 FECHNZ |3 years old~
FoEDBBEDF | 3yearsold
Sk WBEOVEND ‘upper clementary
BRERECH Tnknown -
SEETE S—BRADR<A |45 years old school students, junior
TOAEAT 35 years old~ S high school students,
L . | and general public
Not suitable?

Picture Book as a Comprehensible Input:

Extra-linguistic Support Makes Input Comprehensible

Activity on 10/30: Reading Tanikawa’s Poem and Picture Book

TEFHEBLTE6-T, HTIIVIMELDA y t—FEBUM-T. ThERACLLBEGLEORBINRLE. 2505 DOHEL G

kovnhkEBoTy
“| wanted them to feel the poem and receive some kind of message from it
first, and then see if they could sense any differences when it was turned
into a picture book”

£
BN 5
Slightly Difficult
EETHBENSTE
CRETUBELSTE
TOROEDPD LI L
+ ARRESERLOEN) S L

Extra-linguistic Support E 15

Tanikawa, 5. (2017)

Comprehensible

»

10

12



Picture Book-Driven Comprehensible Input:
Onomatopoeia

Recap:
e The final goal of the class is to create a picture book.

Onomatopoeia Creation and Sharing Activity (10/30)

e Picture books often include onomatopoeic expressions.
This activity helps students develop a sense of onomatopoeia so that they
can use it in writing their own picture books.

T 1

Prior to the class — u7a
3ya-3y08-

K741T 4

13

Slightly Difficult

e Japanese onomatopoeia are hard for learners because they are intuitively felt

and often lack equivalents in other languages (Nakabe et al., 2009).

She helped them to develop an intuition for onomatopoeia

E

encouraging the listener students to
engage with those onomatopoeic
expressions

} T(to the class): What kind of sound do you think it is?

asking the presenter student to recall
the emotions behind their
onomatopoeia

1 T (to presenter): what were you thinking during the creation?

4

The abstract nature of onomatopoeia becomes more comprehensible through
the classroom activity.

15

Findings

RQ2: How does this class fit into the Focus-on-Meaning framework?
Characteristic of a Focus-on-Meaning Approach:
The class goal is not language learning itself

The goal in the class was “notice the images and sounds that words carry; creating
words that resonate with one’s sensibility.” < a very abstract one

Students’ Comments in the last class were mainl
non-linguistic:

“this class boosted my creativity and

imagination”
eaning-focused classroom.

TZD2 7 2B ABERD AL > TRACEDADL » 5
&L BB ERRERLVOT)

“if they think this class is about
learning something specific right
from the start, they probably won't
actually learn it that way”

“| felt like | was able to face myself
through creating my picture book”

Aligns with the key idea of a!\

Onomatopoeia Creation and Sharing Activity (10/30

e During the presentation:

S1: (showed the left side of the paper, which is her original
onomatopoeia M5YAEYA | in the classroom)

T(to the class): What kind of sound do vou think it is?

S2: telephone? S3: a train? S4: wind chimes?

Presenter: revealed the right side of her paper, showing a picture of
wind chimes and someone crying. She read out loud her poem, &

BIFBYABYA.RIFEYAEYA (the wind chimes sound
dirindirin, my tears sound dirindirin)

T (to presenter): what were you thinking during the creation?

Presenter: the feeling of missing my hometown. 14

Picture Book as an Optimal Input:
Interesting

Krashen (1982)
e Many reading materials are intentionally designed to be complex, but what
learners really need is a large amount of interesting material that encourages
them to engage continuously over time.

E.g. ool£YEEHH1 (11/6)

During the read-aloud session, every time
the teacher mimicked the wolf's strange
one-word laugh, '+ 1, many students
laughed.

Picture books are generally
enjoyable for learners —
serves as the Optimal Input
as Krashen Suggested

=

E.g. [BD#&EHAIZTEHEAB] (11/6)
As a book from the “nonsensical genre”,
many students laughed while listening to

the teacher. 16

Picture Books Promotes Meaning-Focused Engagement

What do you think is the difference between manga and picture books as language
teaching materials?

ALBIZRFEDT) &y FTHRB, O TORBORICIZBHEAEPT
WDATTIE, BE-TEI b ko EXMMEL-LD Ay b=

E: CEICI GO ET,

“If | want to teach oral expressions,

manga would be a good material. But

compared to manga, picture books

have a more message-driven quality

and artistic quality.”

oral expressions =
lanaguge form

18



Meaning-Focused Characteristics of Picture Books

E.g. IG#H#1(11/13)
e Open-ended, abstract story
e Triggers interactions between the teacher and students on deeper topics:
o the loss of one’s inner child

o identity building

Message-driven quality: encourages student to engage into
the message of the story instead of the language form (e.g.,
grammar, vocabulary)

19

Can language learners effectively acquire a language
through Focus-on-Meaning classes alone?

TLHBRESELM-> TRV ERELD, RE+ 75V —pD LAV ERAZHUOML VAR E BT
“it might be too difficult to read picture books without a certain knowledge of words”

If learners lack prior knowledge of vocabulary or grammar, picture books might be too
difficult for them.

No longer i+1...
e Visual cues are not helping
e Pleasure reading loses its effect

We need BOTH
e With knowledge of language form from Form-focused classes — the
Focus-on-Meaning class could benefit learners

—Schools like CJL (Center for Japanese Language) Makes this possible: students can register for

both grammar-focused non-grammar-focused classes 21

Limitations & Future Directions

e |deally: video data

e Observe more than one class (e.g. different types of focus-on-meaning
classes) and compare the lesson approaches across those classes

e |t would be better if individual interviews with students were
conducted

23

13

Discussion

Meaning-focused engagement can lead to potential linguistic gains.

e  Prioritizing meaning allows learners to pick up grammatical structures along the way
(Krashen, 1982).

e  Only when students are intellectually challenged will a “genuine need for pupils to acquire
the appropriate language” be created (Smith & Paterson, 1998, p.1, as cited in Coyle, 1999).

Being both interesting and meaning-driven, picture books can contribute to
students’ language learning.

e Interesting material encourages learners to engage continuously over time (Krashen, 1982).
o Picture books encouraged students to engage in continuous reading, even outside the classroom and without
the presence of assessment (Al Khaiyali, 2014).

e Learning is most effective when learners forget about the language form and focus instead
on meaning (Krashen, 1982).

20

Conclusion

e The Japanese course “Picture Books and Words 3-5" is observed and examined.

e Picture books and the activities driven by picture books seem to serve as suitable
input for Japanese learners.
o i+l
m  Extra-linguistic support
o Interesting

e This class fits into the Focus-on-Meaning framework
o The class goal is not language learning itself.
o Picture books promote meaning-focused engagement and lead students to
forget about language form.

e Meaning-focused class encourages unconscious language acquisition

e Still, we need both Focus-on-Form(s) and Focus-on-Meaning classes
22
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Exploring Narrative Structuralism and Interpretation in Large Language Models

Introduction

Recent advancements in Large Language Models (LLMs) have highlighted their ability not only
to generate well-formed text but also to perform tasks requiring implicit reasoning, such as
summarization, planning, and narrative construction. In contrast to other approaches such as the
Chain of Thought reasoning, good for arithmetic and multi-step tasks, the Story of Thought
(SoT) prompting methodology, referred to as Narrative of Thought by (Zhang, X. F.,
Beauchamp, N., & Wang, L.), specifically approached LLMs through the cognition of narratives,
excelling in reasoning based on events with temporal and spatial reasoning. To apply Story of
Thought prompting for practical problem solving, (Javadi, V.S., 2024) at the Lamarr Institute
proposes a 3-step process of simplifying a problem to its fundamental parts, framing the problem
as a narrative rather than a rigid series of minute reasoning steps, and then tackling the problem
to solve more complex problems with more abstract and metaphorical thinking.

A major aspect of human language and thought comes down to the capacity for abstract
representation, how phonemes and graphemes represent ideas in language, how proverbs can
indirectly convey advice, and how religious and superstitious beliefs can exist at all. In
anthropology and folklore studies, the most commonly accepted model of magic and
superstition, (Frazer, 2016)’s sympathetic magic, which is divided into homeopathic invocation
of the “Law of Similarity and contagious invocation of the “Law of Contact,” functions entirely
based on this “association of ideas” (e.g., cursing a victim a voodoo doll is meant to abstractly
represent in homeopathic voodoo or a vengeful ghost pursuing a victim who disturbed their
corpse abstractly representative of their being in contagious hauntings). These rituals serve as
examples for how human reasoning relies on narratives to associate and connect abstract causal
links and explain otherwise indecipherable phenomena.
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When examined further, human cognition, when faced with disordered or partially missing
stories, can often reconstruct coherence by relying on narrative conventions, patterns that are
potentially generalizable and universal under (Levi-Strauss, 1963)’s approach to Structuralist
Anthropology, such as Propp’s 31 functions, causal links, and character motivations. In (Roser &
Gazzaniga, 2007)’s famous split-brain cognitive science experiment, a phenomenon labeled as
the left-brain interpreter effect demonstrates that humans will “hallucinate” reasons for certain
actions retroactively too. In the experiment, when the compliant split-brain patient was asked to
perform a nonverbal task presented to their left visual field (mapped to the non-verbal right
hemisphere) such as pointing to a specific object, their nonverbal half of their body performed it
as instructed, but when the experimenters asked the patient to explain why their body picked
their object, the verbal half responsible for answering, unable to communicate with the nonverbal
half due to the brain being split down the middle, made up an inaccurate but plausible
explanation, an interpretation. This brings us to the principal question of investigation: Can
LLMs exhibit similar narrative reasoning that leverage narrative structuralist principles
interpretative hallucination to infer gaps of narrative events such as character motivation when
prompted appropriately?

To investigate this, [ used SoT prompting to test for the recognition and leverage of narrative
structuralism for cognitive reasoning. By testing the model’s ability to unscramble and fill in
missing story events, [ aimed to evaluate both its structural reasoning and inference abilities,
analogous to narrative structuralism such as the Aristotelian 3-Act Structure and the interpreter
effect respectively. Given the limited scope of the experiment, these findings are not intended to
benchmark absolute performance but rather to explore how prompt design affects narrative
coherence in small controlled settings, with elaborations on how the experiment can be expanded
upon when replicated in the Discussion and Conclusion section.

Methods

Data

I first constructed a set of “gold” stories in JSON format. Each story contained 15 events
distributed across a three-act structure. The stories were deliberately designed with clear causal
links and escalating conflict so that they could serve as a baseline for narrative coherence. The
JSON format ensured consistency across experimental conditions, with each event labeled by its
ID, act number, and event text. The event ID encourages the LLM to aim for a comparable event
count when reconstructing the narrative, and the act number enables potential comparison of
structural cohesion by tagging each event ID with the act it belongs in.

Experimental Conditions
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From each gold story, I generated three types of disrupted variants to test the model against noisy
corruption, with Condition 1 serving as a base control group and with Condition 2 and Condition
3 both being split into two sub conditions of varying intensity for a total of 5 conditions:

1. Scrambled order (Condition 1): Events were shuffled randomly, requiring the model to
restore chronological sequence.

2. Scrambled + nulls (Condition 2): In addition to scrambling, a proportion of events were
replaced with null placeholders ("<MISSING>"). This tested whether the model could
still reason about narrative structure and causality with missing pieces.

a. High-Density Nulls: Roughly 60% null events, only 3 events present.
b. Low-Density Nulls: Roughly 20% null events, all but 1 event present.

3. Scrambled + nulls + instruction (Condition 3): Same as Condition 2, but the model
was explicitly instructed to infer missing events where possible. This condition tested
whether guidance enabled more robust narrative reconstruction.

a. High-Density Nulls: Roughly 60% null events, only 3 events present.
b. Low-Density Nulls: Roughly 20% null events, all but 1 event present.

These conditions were chosen to reflect increasing levels of difficulty and inference: simple
temporal reasoning, narrative reasoning with gaps, and filling in those gaps with narrative
interpretations. Additionally, the null conditions included high density nulls and low density
nulls to compare how the LLM handles different amounts of missing information and how null
events are interpreted in proximity to present events.

Model and Prompting

Due to technical constraints, I used DeepSeek V-3.1 for the experiment, a publicly accessible
LLM. Instead of automating calls with large codebases, I manually prompted the model,
providing each JSON variant as input. This manual approach was chosen for practical reasons.
Although I originally tried to use Huggingface to call a text model such as MPT-7B to automate
and cycle through the prompt conditions on more JSON files, this proved too resource intensive,
and manual prompting via DeepSeek was used instead. Although this dwindled my experiment
sample and added constraints onto the findings, it enabled me to be more directly engaged with
how the LLM handles the task.

All stories were generated by ChatGPT 5.0 to avoid human subjectivity on narrative reasoning
within testing. Three different stories were tested during prompting, all of the same length (15
events) but different distribution between the three acts, (ie. different number of events in
different acts). Each condition for each story was prompted in a new session/chat. Each prompt
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followed the SoT style: the model was asked to reason through the sequence of events before
presenting a reconstructed story. For null conditions, I either gave no instruction (Condition 2) or
explicitly told the model to attempt filling in missing events (Condition 3). Although the JSON
files include metadata about Act number and event ID that the LLM could theoretically read and
leverage, the prompt specifically asks the LLM to focus on the “text field.” The prompts used are
as follows:

Condition 1:

You are given a JSON file containing a list of disjointed events, each with a text field.
However, the list is out of order. Please retell the most coherent story in natural language, in
chronological order as a list of events, by stitching together the given texts. Make sure the story
reads smoothly as a single narrative.

Condition 2:

You are given a JSON file containing a list of disjointed events, each with a text field.
However, the list is out of order. Please retell the most coherent story in natural language, in
chronological order as a list of events, by stitching together the given texts. Make sure the story
reads smoothly as a single narrative.

Condition 3:

You are given a JSON file containing a list of events, each with a text field. However, the
list is out of order. Some events are missing and are represented by <MISSING>. Please retell
the story in natural language, in chronological order as a list of events, by stitching together the
given texts. When you encounter <MISSING>, try to infer a plausible continuation or
reconstruction that fits with the surrounding context. Clearly label these inferences in your list.

Evaluation

Since the original experiment was designed with a slightly larger sample size in mind through
automation rather than manual prompting via Deepseek, the evaluation originally aimed to check
structural consistency and faithful coherence. Fortunately, this enabled a more hands-on and
navigable data set for more detail-specific insights when cross examining structural consistency
and narrative coherence. For structural consistency, this included a numerical evaluation of
chronological accuracy of the events and accurate placement into a model of narrative structure.
For the sake of simplicity, we decided to use Aristotle’s 3-Act Structure as a structuralist
narrative model due to its prevalence in English textual training-corpora.

For faithful coherence, evaluation examined the semantic similarity of the reconstructed story
compared to the gold story, analyzing how the LLM handled missing events. Evaluation
combines qualitative notes such as “adjacent events mixed up” or “added plausible but incorrect
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betrayal” with quantitative summaries like numerical scoring of correct placements and SBERT
cosine similarity for high-density null conditions instructed to infer to compare the reconstructed
and inferred story against the gold story. The goal was not to provide absolute accuracy scores
but to highlight trends in model performance across conditions.

Results

Condition 1 (Scrambled only)

The model reliably restored major structural beats (beginning, climax, resolution) but
occasionally made placement errors on singular tricky events. This suggests that despite having
metadata clearly annotating each event’s ID number, the Story of Thought approach may cause it
to interpret the sequence of events more subjectively based on what the LLM considers to be
“narrative coherence.” This may also suggest that the LLMs are not relying on metadata in order
to unscramble the scrambled events when prompted with SoT methods, prioritizing weight and
attention on what seems narratively appropriate first.

Condition 2 (Scrambled + nulls)

Without explicit instructions, the model either left null placeholders intact or entirely omitted
them from the reconstruction. Interestingly enough, order accuracy actually increased compared
to Condition 1 under low-density nulls for specifically one story, but for high-density null
conditions, accuracy consequently dropped compared to Condition 1 as it failed to even match
the same number of events after omitting so many of them.

Condition 3 (Scrambled + nulls + instruction)

With instruction to infer, the model’s accuracy increased compared to Condition 2. It frequently
invented plausible missing events, sometimes diverging from the gold story but maintaining
overall narrative flow. For low-density nulls, the inferred event were close to the gold story or
served a similar narrative function, likely due to abundance of contextual narrative events in
close proximity to the missing event,and for high-density nulls, the accuracy notably improved
as it often successfully guessed a few key events based on narrative structuralist conventions.
This suggests the LLM leveraged the 3-Act structure to help infer events, even though it failed to
guess some more specific details such as what challenge must the heroes confront and struggled
with plot twists like betrayal. Interestingly, even in high-density null tests, accuracy of inferences
seemed to improve in events placed in close proximity to present events.

Conclusions

This exploratory study demonstrates that LLMs have the potential of leveraging narrative
structuralism to perform robust narrative unscrambling. Despite consistent plausible interpolation
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under missing-data conditions, their accuracy appears sensitive to the density of missing
information. With low levels of corruption, models not only restore chronology but sometimes
restore cohesion by correcting prior misplacements (eg. clockwork rebellion low-density null
accuracy > unscramble accuracy), with perhaps the need to extrapolate more with the missing
event drawing more architectural attention to those events. At higher corruption levels, however,
interpolations diverge, leading to novel but less faithful narratives that generalize with narrative
conventions and uncertainty even when instructed to infer.

Most interestingly, LLMs seem to improve in inference accuracy for missing null events in
between an abundance of present events, potentially relying on the present events as anchors to
extrapolate and infer the nearby surrounding events akin to how Bellman’s algorithm helps
extrapolate values from nearby anchors present values (Sutton & Barto, 2018). This may be a
natural consequence reflecting this process of extrapolation in the neural network, which also
likens the problem of LLMs making inferences and recreating the interpreter effect from a
narrative with missing null events to (Iskarous, 2025)’s Poverty of the Stimulus where inferences
must be drawn from impoverished input. These findings highlight both the potential and the
limits of LLMs as narrative reasoners, with implications for fields such as digital humanities,
computational storytelling, and Al-assisted writing.
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This paper explores the potential of commoning—a new form of practical wisdom—
through the twin concepts of topos (the spatial dimension of nature) and ethos (the
ethical disposition of place). A topos, where nature, community, body, and memory
intersect, nurtures an ethos that sustains people’s ways of living and learning. By
viewing these interrelations as an “ecosystem,” education and cultural practice can be
redefined as collective acts of creating and regenerating the commons.

Specifically, the discussion develops from three perspectives: 1) Co-creation in
Japan Environmental Studies — reconstructing relationships based on the “thinking of
Awai”;

2 ) Next-generation human development — program design centered on “field and
sensibility” and “rethinking nature”; 3) Social implementation — expanding the
practice of commoning through regional and international collaboration.

Through these three dimensions, the paper envisions future learning spaces woven

from topos, ethos, and commoning.
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In 2001, he became the acharya of the Shingon Esoteric Buddhism. In 2005, graduated
from the Department of Buddhism, Faculty of Buddhism, Shuchiin University. In 2007,
received a master's degree from the Otani Graduate School of Humanities, majoring in

Buddhist culture. Specializes in esoteric Buddhism, Buddhism and culture in the Heian
and Kamakura periods (9C-13C).

| grew up in a temple where people consulted, and has done more than 10,000 face-to-
face consultations. Training disciples of monks and ascetics (Shugendo : {&5&E). |
was qualified as a clinical Buddhist teacher (Chaplain of Buddhism: Institute for
Engaged Buddhism), and has been involved in home medical care, including palliative
care wards, and still cares for staff and patients. There is Has been involved in the
World Conference of Religions for Peace (RfP/WCRP) for a long time, involved in
interfaith dialogue and reconciliation education, teaching listening methods and
facilitator training courses.

Since 2006, | have been dean of the Faculty of Education at Gokurakuji Temple, the
Head Temple of Ishizuchisan Shingon Buddhism. From 2021,became the chief priest of
Kogenji Temple. Since 2009, | have been secretary of the Youth Group of the Japan
Committee of the World Conference of Religions for Peace (WCRP). In addition, | work
as a researcher at an Esoteric Buddhism research institute. It also inherits Shinto,
which is transmitted to the Shingon sect. One of the two major hard training of
Shingon Buddhism, [BE/\T#E |. Shou Hassenmai Goma, literally means Burn
8,000 sticks ritual. Seven days of fasting, insomnia, and constant Seven days Goma
has been completed.
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