ISSN 2186-6198
(>S54 >hR) ISSN 2186-6201

(I
Llﬁ

= BB jc,ﬂ:ﬁﬁ

JATLaC Journal No. 12

WA 129

2017
JATLaC EFELHBEF=

The Japan Association of Teaching Language and Culture






lll

= U LB

JATLaC Journal No. 12

WEE 125
(HEE% © S LaEiE)



PERSEATL eeesesseserccsenesnininiiinniiiiniisnnanees 3 ~ 25

Rozita Ibrahim (Universiti Kebangsaan Malaysia ) ctocceceecescereereceececes 3-13

Ethnic Relations' Course for National Integration among Malaysian Universities' Students:
Some Reflections

LAN Yingjie (National Institute of Education, Singapore ) c:seseeseereereeceees 14-25

Probing Higher Layers: What Singaporean English Particles Might Show Us

PHERIMRSIR L ceeeeeeeereeerensiinineitiiieneeeenneaeans 26 ~ 50
[:I:[# %@ (ﬁﬁ%ﬁ?) .......................................... 26-35

‘Remon to Sakurambo’ Revisited:

Seishun, class, and gender in the early works of Nishitani Yoshiko

{;E# 1@_ (E“*ﬁﬁﬁ?) ............................................. 36-50

HAND 7 & DA YGHBOR PAERET OB IN ZfE Z i

% 17 @ﬁ%ﬁﬂﬁ .................................... 51 ~ 58
(L N FE2ERLE)

%})’&)El: ﬁg_ﬁﬂ (ﬁ%ﬂ%ﬁﬁfﬂ%&‘ ﬂﬂ) ................................. 51-54
T ISP % SaftBlo b
B‘@E Eﬁ% (ﬁf}‘:l‘%ﬁ?) .......................................... 55-58

BB 2 8 5 YT OB

2017 ﬂifﬁ{ﬁﬁbﬁﬂﬁ .................................... 59 ~ 60
%%ﬁj{ftﬂﬁ‘?é\%ﬂ .................................... 61 ~ 64
RO D) BHISH 00 eeeeeeeesciiiiiiii, 65 ~ 66



'Ethnic Relations' Course for National Integration among Malaysian Universities'
Students: Some Reflections

Rozita Ibrahim
Pusat Citra Universiti (Centre for Liberal Education)
Universiti Kebangsaan Malaysia

eta@ukm.edu.my

Abstract
Malaysia is a multi-ethnic and multi-religious country with an estimated population of 28.7 million citizens
in 2017. The three major ethnic groups are the Malays, Chinese and Indians, while the major religions are
Islam, Christianity, Buddhism and Hinduism. This religio-ethnic plurality portrays a vibrant social
landscape in the country and influences the ways in which the government manages the Malaysian people.
The education system is regarded as one of the main tools towards promoting national integration. Thus,
the aim of this paper is to highlight the promotion of social integration at the university level through
'Ethnic Relations' course. 'Ethnic Relations' was introduced in year 2005 as part of the general education
curricular. The course was made compulsory for students at the public and private universities throughout
the country. In this paper, the content of the course as well as the teaching and learning methods are
examined in relations to the course objectives. This paper also presents the author's reflections regarding
the effectiveness of 'Ethnic Relations' based on her experience as a lecturer and a former course co-

ordinator. The paper ends with some suggestions to further improve the 'Ethnic Relations' course.

1 Introduction
Malaysia is a small country located in the Southeast Asia and pride herself as having a multicultural
society. The estimated population of the country in 2017 is 32.0 million, comprising 28.7 million
citizens and 3.3 million non-citizens (Department of Statistics Malaysia, 2017). Malaysian
multicultural society is often defined in terms of ethnicity and religious plurality (Zaid Ahmad, 2007).
The major ethnic groups are Bumiputera (68.8%), Chinese (23.2%), Indians (7.0%) and others (1.0%).
Actually, the Bumiputera or literally translated as 'son of the soil' refers to a mixed categories of
Malays and non-Malays original or native people. In terms of religious affiliations, 61.3% of the
population are Muslims, 19.8% are Buddhists, 9.2% are Christians, 6.3% are Hindus and the
remaining 3.4% embraces other forms of beliefs. As a multicultural country, national integration has
always been an important agenda of the Malaysian government. 'Unity in Diversity' and 'l Malaysia'
are examples of the many integration slogans familiar to the local people. The national integration
agenda are realised through various sectors in the country's politic, economy and social landscapes.
The education system is a fundamental tool for national integration in Malaysia (Rozita Ibrahim
et al.,, 2011; Rozita Ibrahim, 2007). One of the most important documents in nationalising the
education system is the National Education Policy that was developed from the Razak Report (1956)



and the Education Ordinance (1957). The National Education Policy's main aims were to build a
national identity and to promote integration among the Malaysian people. More recently, the Malaysia
Education Blueprint 2015-2025 was introduced and continues to uphold national unity as one of the
education system aspirations. The aim is to create an education system that “provides students with
shared values, shared experiences, and common aspirations by embracing diversity” (Ministry of
Education Malaysia, 2015: p. E-5). Additionally, the Malaysia Education Blueprint 2015-2025
outlined six primary attributes that are desired from students of Malaysian schools up to the higher
learning institutions. The six attributes are (1) ethics and spirituality, (2) leadership skills, (3) national
identity, (4) language proficiency, (5) thinking skills, and (6) knowledge. In this paper, the third
attribute i.e. national identity is particularly relevant. The aim of this paper is to examine the role of
'Ethnic Relations' as a compulsory course in promoting national identity and integration for students
of higher learning institutions in Malaysia. The discussion in this paper is based on my personal
experience as a lecturer for the subject for almost 10 years and as a former course co-ordinator for 4

years. The paper concludes with some suggestions to better improve the 'Ethnic Relations' course.

2 National integration and 'ethnic relations' course
2.1 Universities as sites for national integration and unity
National integration and unity among diverse ethnic groups has always been central to the aims and
roles of local universities. However, the question of whether or not these noble intentions are evident
in the 'everyday social reality' (Shamsul A.B., 2010) of our university students is yet to be answered.
Studies by local scholars indicate inconclusive evidence about the success of national integration
among Malaysian students. For example, Abdul Samad Hadi (2003) found that 80% of his
respondents agreed that they still have negative prejudices towards other ethnic groups. Though at
the outer surface, relations between different ethnics seem pleasant, students found it difficult to
spend time together for social activities such as having meals, studying as a group, and even more
apparent, many disagreed to share a room with someone from a different ethnic and/or religion.
However, on a positive note, Mansor Mat Noor (2000) found that though ethnic polarisation
seems to exist, it is getting less and less as the country progressed. This is due to the shared norms
related to contemporary lifestyles that focusses on individual needs for material gain, social status
and connection. He added that these contemporary lifestyles have succeded in overtaking the
significance of political and ethnic differences. Another study by Nazri Muslim & Mansor Mat Noor
(2014) also reported positive responses from 6,580 university students who participated in the survey.
They found that the tolerance level of the respondents were very good. The respondents generally
acknowledged the diversity of languages, cultures and religions in the country and were comfortable
with these differences. Nevertheless, the study also highlighted some aspects that were considered
sensitive by the respondents. For example, Malay Muslims were rather sensitive with religious laws
related to food, dress codes, religious symbols as well as inter-religious marriages. On the other hand,

the non-Malays Bumiputera, Chinese and Indians stated their concerns regarding privileges of the



Bumiputera in some government policies. On a related note, a study by Zaharah Hassan et al. (2010)
concluded that university activities have facilitated in increasing students' awareness and motivation
to interact with other ethnic groups. One of the most important contributions is the introduction of
'Ethnic Relations' as a compulsory course for all universities' undergraduate students. Other than
having a compulsory course in the university curricula, co-curricular activities at the faculties and
residential colleges are identified as potential sites where inter-ethnic understanding and relationships

can be fostered.

2.2 'Ethnic Relations' as a compulsory course for university students

'Ethnic Relations' was introduced as a compulsory course under the general education curricular for
public universities in Malaysia in year 2005 (Shamsul Amri Baharuddin, 2012). For private higher
institutions, a similar compulsory course, 'Malaysian Studies' was established. However, in year 2012,
'Ethnic Relations' was also made obligatory for private universities. 'Ethnic Relations' is categorised
as a compulsory general education subject, along with 'Entreprenueral Skills' and 'Islamic and
Southeast Asian Civilization'. These compulsory general education courses are regulated by the
Ministry of Higher Education Malaysia. In other words, the objectives, course contents and
assessment methods are subject to the guidelines provided by the ministry. In the case of 'Ethnic
Relations', monitoring and regulation by the authorities is particularly needed due to the sensitive
nature of the topics covered by the course. If not handled wisely, some of the topics might cause inter-
ethnic or inter-religious disharmony. In fact, the first edition of 'Ethnic Relations' module was
withdrawn from the Malaysian universities due to accusations related to racial sentiments (Roosfa
Hashim, 2012). Following this, another module was developed with close scrutiny by the Malaysian
Parliament. The new edition module development was headed by Distinguished Professor Datuk Dr.
Shamsul Amri Baharuddin from Universiti Kebangsaan Malaysia. Professor Shamsul regarded the
module as a 'living document' that needs to be updated from time to time because ethnic relations
itself is 'a work in progress' (Shamsul Amri Baharuddin, 2012).

'Ethnic Relations' module by Shamsul Amri Baharuddin (2012) proposed a positive
framework in understanding ethnic relations in Malaysia by adopting the social cohesion paradigm
(as compared to the conflict paradigm which is regarded as a negative framework). This means that
ethnic relations is understood from a 'bottom up' perspective as it relates to the everyday experiences
of the people; which generally portrays harmonious and peaceful co-existence despite differences in
ethnics and religions. In another writing, Shamsul Amri Baharuddin & Anis Yusal Yusoff (2014a and
2014b) highlighted the three concepts that are central to understand the social cohesion paradigm.
The concepts are (1) unity (perpaduan), (2) cohesion (kesepaduan), and (3) reconciliation
(penyatupaduan). The interrelationship of these three concepts can be understood from the statement

below:



“A large number of countries in the world yearn for UNITY. Since it is difficult to
achieve and takes a long time, therefore all efforts made can only bring COHESION,
which is considered a level before or a prerequisite for UNITY. At this level, many
matters must be resolved because of various contradictions contained in COHESION.
These efforts act as the RECONCILIATION process. This process will not stop, because
as long as there is diversity, efforts towards RECONCILIATION must continue.”
(Shamsul Amri Baharuddin & Anis Yusal Yusoff, 2014b: p. 30)

Therefore, based on the three concepts (unity, cohesion and reconciliation); and social cohesion
as the overarching paradigm, the 'Ethnic Relations' module was established. This new module is

designed to achieve the objectives of the course:

(1) To explain the concepts and theories to understand ethnic relations in Malaysia
from the social cohesion perspective.

(2) To discuss Malaysian ethnic and cultural diversities from the historical period to
the contemporary period.

(3) To apply knowledge about concepts, theories and realities of Malaysian ethnic

relations towards developing volunteerism and national identities.

The 'Ethnic Relations' module is divided into 10 chapters covering various topics on the
background of Malaysian plural society, as well as historical and current issues related to the country's
economy, politics and social landscapes. Besides that, important concepts and theories related to
ethnic relations are also explained in order to help students better understand their everyday

experiences living in a multicultural country (please refer Table 1 below).

Table 1: Content of the 'Ethnic Relations' module
CHAPTER TITLE MAIN POINTS

e Definitions of 'unity' and 'cohesion’

e 'Social cohesion' paradigm versus
1 Malaysia: Unity in Diversity 'conflict' paradigm
e The meaning of 'authority defined' and

'everyday defined' social realities

e History of Malaysia's plural society
e Theories and concepts to understand
2 Ethnic Relations Portrait ethnic relations

e Stages in ethnic relations — from

segregation to amalgamation




Prosperity Shared across

Socioeconomic issues during pre-

independence period

3 . Malaysian economic achievement after
Ethnics )
independence
Challenges and the way forward
Definition and concepts related to the
oo Malaysian Federal Constitution
The Federal Constitution: The ) )
. . . History of the establishment of the
4 Pillar of Malaysian Ethnic o
: Federal Constitution
Relations )
Contemporary issues related to the
Federal Constitution
Politics in Peninsular Malaysia
Political Bargaining in the Politics in Sabah
5 Context of Ethnic Relations in Politics in Sarawak
Malaysia Changes in the Malaysian political
landscape
Diversity in Religion: Definitions and roles of religion
6 Searching for a Connecting Major religions in Malaysia
Point Challenges in finding a meeting point
Challenges in national integration
) Roles of the government
From Segregation to
7 ) Roles of the non-governmental
Integration .
organisations (NGOs)
Roles of the civil society
History of the Malaysian education
g Empowering Education system
towards Social Cohesion Issues and challenges in education
towards national integration
. Malaysian ethnic cuisines as a catalyst
Everyday Experiences: . .
) . towards integration
9 Promoting Cohesion and ) )
Culture and social cohesion
Harmony . . .
Media and social cohesion
Everyday experiences towards social
) cohesion and unity
10 Conclusion

Ethnic relations as dynamic and a

'work in progress'




The 'Ethnic Relations' module version 2012 serves as the main text book for the course.
Though some universities actually developed their own modules, they have to conform to the topics
outlined in the main text book. Apart from the printed module, an online version of the module was
developed in 2014 by a team of lecturers and technical officers from Universiti Kebangsaan Malaysia.
This is part of a national agenda to introduce Malaysian higher education to the international audience
through Massive Open Online Courses (MOOC). The MOOC version also functions as a platform
for sharing of resources between the learning community across the country and abroad. It can be
accessed on the openlearning.com platform under the name 'Kesepaduan dan Hubungan Etnik di
Malaysia'. The MOOC version of 'Ethnic Relations' uses the Malay language so as to uphold the
national language and to introduce the language to international audience. Besides sharing of
resources using MOOC, there are also efforts taken by the Ministry of Higher Education to co-
ordinate 'Ethnic Relations' teaching, learning and assessment activities through training programmes.
These on-the-job training programmes are especially useful for new lecturers from private

universities because the course is rather new for them.

3 Reflections from a lecturer's perspective

The following sections present some reflections based on my experience as a lecturer and former
course coordinator for 'Ethnic Relations' at Universiti Kebangsaan Malaysia. While the experiences
at Universiti Kebangsaan Malaysia might be similar to other public universities, it is worth noting
that private universities' experiences might be different. In what follows, three reflections will be
highlighted. The first reflection is related to the fact that 'Ethnic Relation' is categorised as a general
study course. The second reflection focuses on the human resource aspect with regard to the training
of 'Ethnic Relations' lecturers'. Finally, the third reflection relates to the imbalances in ethnic

compositions at the public and private universities in Malaysia.

3.1 Reflection 1: 'Ethnic Relations' as a general education course

As mentioned earlier, 'Ethnic Relations' is categorised as a general education course. The term
'general education' refers to the breadth of knowledge and learning experiences that complement the
specific discipline or professional specialisations (Anuwar Ali, 1998; Kadir H. Din, 1998). In line
with the National Education Policy, students pursuing university education in Malaysian universities
ought to receive a broad and balanced education while specialising in his/her area of specialisation
(Anuwar Ali, 1998). Universiti Kebangsaan Malaysia has gone a long way in developing general
education curricular for the students. In the early development of general education at Universiti
Kebangsaan Malaysia, the courses offered were categorised into three major themes: (1)
understanding of noble values, appreciation of history and responsibilities in the society; (2)
knowledge of quantitative and qualitative methods and communication skills; and (3) breadth of
knowledge. Later, after the restructuring of general education in Universiti Kebangsaan Malaysia in

year 2014, six themes were identified as crucial for the current university graduates. The six themes



(or know as Citra) are (1) Citra I — Ethics, Citizenship and Civilization; (2) Citra 2 — Language,
Communication and Literacy, (3) Citra 3 — Quantitative and Qualitative Reasonings; (4) Citra 4 —
Leadership, Entrepreneurship and Innovation, (5) Citra 5 — Science, Technology and Sustainability,
and (6) Citra 6 — Family, Health and Lifestyle. Comparing the new themes of general education with
the old one, it is clear that 'Ethnic Relations' remain relevant. In both the older and the new structure
for general education in Universiti Kebangsaan Malaysia, 'Ethnic Relations' falls under the first theme
that is related to citizenship and responsibilities in the society. Thus, 'Ethnic Relations' is undoubtedly
regarded as an important component for Malaysian university students' general education learning.
Unfortunately, though theoretically speaking 'Ethnic Relations' is regarded as an important general
education subject, there are practical issues related to the implementation of general education
compulsory courses.

Robiah Sidin & Nor Azizah Salleh (1998) highlighted an important issue regarding the
implementation of general education courses. They argued that the definition and aims of a general
education programme are idealistic and the effectiveness of the courses is often difficult to measure.
This is very much related to 'Ethnic Relations' where one of the learning outcomes is the ability to
apply knowledge about concepts, theories and realities of Malaysian ethnic relations towards
developing volunteerism and national identities. While the students' knowledge about concepts,
theories and realities of Malaysian ethnic relations might be easily assessed with written or oral tests;
the development of volunteerism and national identities require more time to be internalised into the
students' attitude and behaviour. The attitude and behavioural outcome of 'Ethnic Relations' course
objectives definitely need more than a 14 week semester to be achieved. Ideally, a more accurate
assessment for attitude and behavioural outcomes of a general education course needs to be
considered holistically and in relation with other courses taken by the individual students.

Another important aspect in the implementation of 'Ethnic Relations' as a compulsory general
education course relates to the students' common perception about general education programme.
While many regard general education courses as positive, others think that these courses are a burden
and an 'access baggage' to their already tight faculty schedule. Faculties often prioritised their courses
and marginalised general education subjects when it comes to choosing the best lecture period and
lecture rooms. General education classes, especially compulsory courses such as 'Ethnic Relations'
are often scheduled during late afternoon sessions; when students and lecturers are already feeling
exhausted with their day's activities. Besides that, classes are often large with around 100 students or
more due to limited number of lecturers. However, recent years have seen more lecturers involved in
'Ethnic Relations' course, thus allowing for smaller classes of 80 students each. On similar positive
note, some 'Ethnic Relations' classes are now managed to be scheduled during 'prime time' i.e. in the
morning or early afternoon sessions. These current developments prove the long struggle for general
education at Universiti Kebangsaan Malaysia is bearing fruit; and the faculties are now more

accepting of the existence of general education courses within the university curricular.



3.2 Reflection 2: Trainings of 'Ethnic Relations' lecturers

The effectiveness of 'Ethnic Relations' course is partly determined by the lecturers who are involved
in the teaching and learning process. As noted in previous section, a large number of students register
for 'Ethnic Relations' course every semester. In Universiti Kebangsaan Malaysia, each semester,
around 1,500 students enrol in the course. These students are divided into 20 to 25 sets according to
availability of lecturers. For the past few years, 20 lecturers taught the course. These lecturers come
from different background and had to learn on the job about 'Ethnic Relations'. There are training
workshops, seminars and meetings for 'Ethnic Relations' lecturers either organised by specific
universities or centralised under the Ministry of Higher Education. During these sessions, lecturers
of 'Ethnic Relations' have the opportunity to listen to learned professors in the field of ethnic relations
and other authorities involved in managing unity in the country. Besides that, senior lecturers also
share their best practices in teaching, learning and assessment methods. These training workshops,
seminars and meetings are useful in dissemination of new knowledge and sharing of ideas and
practices among the lecturers; thus helping them realised the intended objectives of 'Ethnic Relations'
course.

While the above mentioned formal trainings, workshops and seminars provide guidelines for
'Ethnic Relations' lecturers, there are still differences in teaching styles and approaches or outlook
towards the course based on individual lecturers' experiences with the subject matter. There are also
chances of different understanding and interpretation among lecturers with regard to certain topics.
Thus, the challenge here is to strike a balance between personal differences without compromising
adherence to the regulatory guidelines and the intended course outcomes. In terms of teaching styles,
lecturers are usually aware of the current trend of student-centred learning as opposed to the
traditional teacher-centred approach. However, there are constraints in terms of managing large
classrooms, and lack of financial support to organise field works and visits that can enhance students'
experiential learning. This is where the lecturers' need to be resourceful and creative by adopting the
use of technology and promoting collaborative learning. While some lecturers have the time and
passion to upgrade their teaching and learning practices, others are pressured by the heavy workload
related to research, publication and administration. Another aspect that should also be taken into
consideration is the diverse disciplines of the students of 'Ethnic Relations'. For example, students
from the Faculty of Islamic Studies who are generally Malay Muslims might need different approach
as compared to students from the Faculty of Medicine which is more diverse in terms of racial and
religious background. While students who are exposed to racial and religious diversity might find it
natural to work with other ethnic groups, those who do not have exposure might need some guidance

and motivation from the lecturers.
3.3 Reflection 3: Are universities population multi-ethnic?

Diversity in universities' students' ethnic composition also plays a role in the success of 'Ethnic

Relations' implementation at respective university. Currently there are 20 public universities and 53

10



private universities in Malaysia. In year 2016, the number of students intake for bachelor programmes
at the public universities were 89,349 while the private universities recorded a total number of 94,422
(Ministry of Higher Education Malaysia, 2017). Universities as sites for national integration and unity
should ideally consist of multi-ethnic and multi-religious population. However this is not always the
case. Generally, public universities are dominated by the Malays and other Bumiputera ethnic groups
while private universities are dominated by the Chinese. This situation can be related to Malaysia's
educational policies that allow different school systems to be practiced by different ethnic groups.
Over the years, the varieties of educational systems extended to the university level.

The varieties of educational systems are seen as positive in terms of providing options to
Malaysians students. However, having various systems also resulted in division of the people along
ethnic and socio-economic lines. On top of that, division also happens along language preferences.
For example, some of the private university lecturers that I met shared their concern about Malaysian
students who are not able to master the national language, i.e. the Malay language. These students
wanted to have their 'Ethnic Relations' course conducted in English language. While English language
is widely used in Malaysia, the position of the Malay language as the national language cannot be
marginalised. This is especially so in the teaching and learning of 'Ethnic Relations' because the
national language is considered as an important element in promoting unity and integration. This is
the reason why the module for 'Ethnic Relations' is written in the Malay language. On similar spirit,
the MOOC version of 'Ethnic Relations' is developed in the Malay language even if it is open to
international audience. In fact, the MOOC version of 'Ethnic Relations' managed to provide a virtual
platform for interaction among Malaysian students from diverse ethno-religious and socio-economic
background. Besides that, there are also plans to have joint programmes for 'Ethnic Relations' students
from public and private universities. This is hoped to provide a good avenue for them to interact and

get to know each other.

4 Conclusion

National integration is one of the main aims of the education system in the country. Education at all
levels is hoped to provide students from different ethnic and religious backgrounds with shared values,
experiences and aspirations. This paper presented the case of 'Ethnic Relations' as a compulsory
course for promotion of national integration among Malaysian university students. Universities are
regarded as sites for integration; where students experience everyday social reality of living in a
multicultural society. Previous studies have shown mixed results on the success of universities as
sites for integration. Therefore, 'Ethnic Relations' course was introduced in 2005 to help strengthen
the national integration agenda. Whether or not the course have succeeded in achieving its objectives
is actually difficult to measure. Though students' participation in the class and their final grades might
provide a clue on the success of 'Ethnic Relations', the actual achievement of the course should be
realised in the students' attitude and behaviour when dealing with others from different ethnic or

religious groups. 'Ethnic Relations' course is indeed a 'work in progress' and needs to be reviewed and
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upgraded from time to time. Efforts taken by the authorities, especially the Ministry of Higher
Education in providing trainings and sharing sessions for lecturers should be continued. Besides that,
joint activities between public and private universities could also be organised annually and not only
involved the lecturers but also their students. In short, the objectives of 'Ethnic Relations' course can
be materialised through collective efforts from various parties, as well as support from the authorities

and continuous improvement efforts.

References

Abdul Samad Hadi. 2003. Senario semasa pelajar Melayu di IPTA. In S. Y. (Editor), Isu Pencapaian
Pelajar Melayu (p. 19). Kuala Terengganu: Penerbit UMT.

Anuwar Ali. 1998. General education in the undergraduate programme: Malaysian policy perspective.
In Abdul Kadir Din & Mus Chairil Samani (Editors), General Studies: The Education of Man.
UKM Bangi: Center for General Studies.

Department of Statistics, Malaysia. 2017. Press Release — Current population estimates, Malaysia,
2016-2017. https://www.dosm.gov.my. (retrieved — 10 February 2018).

Kadir H. Din. 1998. Relevance and realism in general education: an implementer's viewpoint. In
Abdul Kadir Din & Mus Chairil Samani (Editors), General Studies: The Education of Man.
UKM Bangi: Center for General Studies.

Mansor Mohd. Noor. 2000. Cohesion and consensus: the prevalence of ethnic harmony in a university
campus. Jurnal Pendidik dan Pendidikan, Jilid 17, pp. 91-111.

Ministry of Education Malaysia. 2015. Malaysia Education Blueprint 2015-2025 (Higher Education).
Putrajaya: Kementerian Pendidikan Malaysia (www.moe.gov.my). (retrieved — 10 February
2018).

Ministry of Higher Education Malaysia. 2017. Statistik Pendidikan Tinggi 2016. Putrajaya:

Kementerian Pendidikan Tinggi Malaysia (www.mohe.gov.my). (retrieved — 10 February
2018).
Nazri Muslim & Mansor Mohd. Noor. 2014. Ethnic tolerance among students of public higher

learning institutions in Malaysia. World Applied Sciences Journal, Vol. 29, No. 3, pp. 388-401.

Robiah Sidin & Nor Azizah Salleh. 1998. General education: Curricular and pedagogical issues. In
Abdul Kadir Din & Mus Chairil Samani (Editors), General Studies: The Education of Man.
UKM Bangi: Center for General Studies.

Roosfa Hashim. 2012. Ethnic Relations: some related editorial issues. The Social Sciences, Vol. 7,
No. 4, pp. 557-559.

Rozita Ibrahim, Nazri Muslim & Ahmad Hidayat Buang. 2011. Multiculturalism and higher
education in Malaysia. Procedia — Social and Behavioral Sciences 15 (2011), pp. 1003-1009.

Rozita Ibrahim. 2007. Multiculturalism and education in Malaysia. Culture and Religion: An
Interdisciplinary Journal, Vol. 8, No. 2, pp. 155-168.

12



Shamsul A.B. 2010. Nations-of-intent in Malaysia. In Anis Yusal Yusoff (Editor), Shamsul A.B.: His
Observations, Analyses & Thoughts (pp. 31-49). Bangi: Institut Kajian Etnik, UKM.

Shamsul Amri Baharuddin (Ketua Editor). 2012. Modul Hubungan Etnik (Edisi Kedua). Bangi:
Institut Kajian Etnik, Universiti Kebangsaan Malaysia.

Shamsul Amri Baharuddin & Anis Yusal Yusoff. 2014a. Perpaduan, Kesepaduan dan
Penyatupaduan — Satu Negara, Satu Kata Akar, Tiga Konsep Keramat. Kuala Lumpur: KITA,
UKM & ITBM.

Shamsul Amri Baharuddin & Anis Yusal Yusoff. 2014b. Unity, Cohesion, Reconciliation — One
Country, Three Cherished Concepts. Kuala Lumpur: KITA, UKM & ITBM.

Zaharah Hassan, Fazilah Idris, Noor Aziah Mohd. Awal, Azizah Ya'acob & Mansor Mohd. Noor.
2010. Contribution of education to enhancing unity: Malaysian experience. The International
Journal of Learning, Vol. 17, No. 9, 197-206.

Zaid Ahmad. 2007. Multiculturalism and religio-ethnic plurality: the Malaysia experience. Culture
and Religion: An Interdisciplinary Journal, Vol. 8, No. 2, pp. 139-154.

13



Probing Higher Layers: What Singaporean English Particles Might Show Us
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1 Introduction
Within the established Minimalist literature, it is common to see references to the C-T-v-V system
when discussing clause structure. While generally well-accepted, they are often taken literally to
represent the exact nature of clausal configurations (Cinque & Rizzi, 2008). However, this is not
necessarily the case: it has long been proposed that C-T-v-V are abbreviations for more complex
cartographic structures (see footnote 8 of Chomsky (2001) for an acknowledgement of this). The
exact nature of such cartographic structures is then the research goal of the cartographic enterprise, a
research program situated within the Principles and Parameters approach to syntax. According to
Cinque & Rizzi (2008), the cartographic enterprise is therefore not an approach or a hypothesis, but
a research topic that seeks to understand the right structural maps for natural language syntax.

Leaving syntactic cartography aside for now, we turn our attention to the current syntactic
treatment of particles. In particular, I would like to examine the sentence-final particles (SFPs) of
Singaporean English (SgE), a variety of English spoken on the former British colony of Singapore.
While recognizably a variant of English, SgE has picked up many unique features which distinguishes
it from other better-known varieties of English. Chief among them, are the sentence-final particles
that pepper the speech of local Singaporeans, which carry significant amounts of pragmatic meaning
that are oftentimes hard to explicitly specify.

Accordingly, syntactic treatments of these SFPs in SgE have been sparse or even non-existent.
While linguistic studies have been made of these SFPs (Gupta, 1992; Kwan-Terry, 1991; Ler, 2005;
Lim, 2007, among others), these have tended to be more definitional in nature, rather than situating
them within a larger theoretical framework that would explain their syntax. As such, syntactic
research on SgE has tended to rely on sentences that do not require these SFPs, or merely define the
SFPs used simply as question particles (see Sato’s (2013) treatment of ah). While this is
understandable, given that the research often did not focus on the SFPs and were targeted at other
areas of SgE syntax, the fact that the researchers found it necessary to include these SFPs for
naturalness is telling: these SFPs play major roles in helping SgE speakers decode sentences.

While my initial research aims were motivated by what I saw as a gap in the syntactic literature,
I eventually realized during the process that my findings on the syntactic structure of SgE SFPs would
provide support for Wiltschko’s (2016, 2017) proposal of a pragmatic layer above the conventional
C-T-v-V structure. Accordingly, this paper lays out some preliminary evidence for such a layer in
SgE. Using the cartographic approach mentioned above to probe the nature of this layer, I then

suggest that there appear to be cross-linguistic predictions, such as with German modal particles. In
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this paper, I hope to lay out an overview of what SgE SFPs can show us about the structure of the

higher layers of the clause, beyond the traditional C-T-v-V representations.

2 Some Features of SgE SFPs

As their name suggests, SFPs usually come at the end of a sentence and fulfil various discourse
functions. For example, it is possible to turn a declarative sentence into a question by adding the
interrogative SFP ah at the end of the sentence, such as in (1):

(1) a. You going to school.

“You are going to school.’

b. You going to school ah?

‘Are you going to school?’

Such syntactic features are characteristic of the Chinese varieties from which SgE draws much of its
grammar due to language contact. For instance, Mandarin has the same possibility, as shown in (2)
with the ma SFP:

2) MANDARIN
a. Nizai chi wancan.
You PROG eat  dinner

“You are eating dinner.’

b. Ni  zai chi wancan ma?
You PROGeat dinner SFP

‘Are you eating dinner?’

Phonologically, Mandarin SFPs have been observed to be prosodically integrated into the
sentences that they combine with, with no pause intonation separating them, unlike question particle
“tags” in other languages (Matthews & Yip, 1994; Simpson, 2014). This property is also shared by
SgE SFPs, which is unsurprising given their origins.

However, unlike Mandarin SFPs, which come with intrinsic tone, SgE SFPs have been
observed to come in a variety of tones. This has led to much debate over whether the tone is intrinsic
or compositional in nature. In this paper, I use Lim’s (2007) notation to represent them with pitch
level numbers, where 5 represents a high tone and 1 represents a low tone. The sequence of digits in
subscript then represents the starting and ending pitches: /ors; thus represents a flat mid-level tone.

For instance, ah has at least 3 forms, as shown in (3), taken from Wong (2004):
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3) Q: Do you want to eat durian?

(a) A: No lah:. I am full from lunch.

‘I want to persuade you that I can’t eat durian because I’'m full.’

(b) A: No lah:. I am full from lunch.

‘I want you to know that I am full.

(c) A:  No lahsi! I’'m already trying not to puke from the smell!
‘It is known/obvious to you that I am disgusted by it.’

To deal with the three variants, Wong (2004) adopts a homophonous approach, treating each
variant as a separate particle. He therefore refers to /ah., as “persuasive /a”°, where the speaker wants
to persuade the addressee “without excessive pressure”. Lah., is then “impositional /2°, where the
speaker aims to “impose an idea or a view” on the addressee. Finally, /ahs, is “propositional /2”°, where
the speaker tries to show that “the idea is something self-evident or obvious”.

However, this is in contrast to proposals advocated elsewhere that advocate a compositional
approach to this question. Lee (2016) adopts such an approach in his analysis of /ah. Applying it to
lahz and /ahs, Lee proposes that /ah has an intrinsic meaning that combines with the different pitch
contours to produce the pragmatic effects. The meaning of /ah(p) is therefore given as “the marked
proposition p is entailed by the conjunction of all factors relevant to the truth of p that are true in the
actual world”. Accordingly, pitch contour 51 indicates that the speaker expects no dispute about p.
Lee observes that pitch contour 51 is suspiciously similar to Sag and Liberman’s (1975) surprise-
redundancy contour. Pitch contour 21 indicates instead that there is no expectation that the speaker
expects dispute about p, which Lee suggests is the “neutral declarative intonation” in Standard
American/British English described by Pierrehumbert and Hirschberg (1990).

Such an approach is insightful, and also predicts that these pitch contours can be applied more
generally to other SFPs which traditionally have not been documented to have such variants. In Lan
(2017), I exhaustively applied the three pitch contours we have seen so far in SgE (given below in
Table 1) to a selection of SgE SFPs, giving us Table 2.

Table 1: Pitch contours available in SgE

Pitch Contour Meaning

21 (small fall) The speaker does not expect dispute about p.
24 (small rise) The speaker wants to soften the force of p.
51 (sharp fall) The speaker will accept no dispute about p.
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Table 2: Possible pitch contours on SgE SFPs

SFP Contour 21 Contour 24 Contour 51 Q Intonation
lah v v v

ah v v v
what v

lor

meh v

ma v

hor v v v v

leh v v v

What was surprising in this, was that this approach predicted the existence of SFP variants maz,, hors
and /eh.., all of which have not yet been described in the literature, but nevertheless are completely
acceptable to native speakers of SgE! Clearly, the evidence suggests that in SgE, pitch contours are
distinct from the SFPs that they can apply to, rejecting the homophonous approach.

This then brings us to another peculiarity of SgE SFPs: they appear to be targeted separately
from the main clause of the sentence by phonological processes. This is despite the fact that they are
prosodically integrated into the sentence and do not require pauses or any other form of phonological
distinction. This is best illustrated by utilizing yes/no questions, which are well-known to have a

rising intonation, such as in English, given in (4):

4) ENGLISH

Are you coming?

Yes/no questions in SgE also obligatorily possess this rising intonation, such as in (5a).

You coming?

(5 a.

‘Are you coming?’

b. You coming ah.?

‘Are you coming?’

(5a) must be read with a rising intonation for it to be interpreted as a question. Even after the a/.; is
added, the you coming segment must be read with a rising intonation. However, when we hit the ah.,,
the pitch contour requires it to be read with a falling intonation. It therefore seems fairly plausible to
suggest that the phonological processes are able to distinguish the main content clause of the sentence

as being distinct from the pragmatic component, allowing the SFP to possess its own intonation.
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3 A Higher Layer Beyond The CP

Having laid out the relevant facts, we can now turn our attention to a theoretical understanding of the
situation. Most existing analyses of SFPs in Mandarin such as Paul (2014, 2015) and Erlewine (2016),
among others, have treated them as being part of the CP, often as the instantiation of the C head. Such
an analysis also leads to other problems, including an apparent violation of the Final-over-Final
Condition (Biberauer, Holmberg, & Roberts, 2014), but since this is not the focus of this paper, I will
not discuss them here. Instead, I pursue an alternative approach based on Wiltschko’s (2016, 2017)
proposal of a discourse domain above the CP, taking the fact that the phonological processes see the
SFP segment distinct from the main clause as sufficient evidence that they are not part of the CP.

This then begs the question: if the SFPs are not part of the CP, then what are they part of?
Since the CP has typically been taken to be the highest level in clause hierarchy, the fact that there
are items positioned above it in the structure then suggests that there must be a layer above it to host
these projections. Historically, the first proposal of a discourse domain is in Ross (1970), where he
suggests that there is a layer of structure that dominates the root clause of a sentence and encodes the
illocutionary force of the utterance. Ross analyses this layer of structure as a type of clause, with a
subject (the speaker), object (addressee) and predicate (a verb of saying), with performative deletion
happening to reduce the output into the overt clause we hear. Since even declarative clauses can now
be considered performative (saying I am hungry is effectively saying I say that I am hungry), his
analysis is known as the performative hypothesis. However, there were also many problems that
challenged the hypothesis, leading to its rejection by the field (Wiltschko, 2017).

However, the general insight that speech acts can be represented in the structure has been
revived by the discovery of functional projections and their detailed exploration by the cartographic
enterprise. Wiltschko (2017) refers to this revival as the neo-performative hypothesis, which
decomposes speech act structure to postulate the existence of several functional projections above the
CP. Accordingly, various disparate types of linguistic units in a variety of languages have been
analysed as encoding speech act structure: evidential markers (Speas & Tenny, 2003), sentence-
peripheral particles (Haegeman, 2014), response particles (Krifka, 2013), and even please in English
(Woods, 2015).

Based on empirical evidence that the addressee role is structurally higher than the speaker role
(Heim et al., 2016; Lam, 2014), Wiltschko proposes a two-layered approach for speech act structure,
with the lower projection for the speaker role immediately dominating the CP, and the higher
projection for the addressee role immediately dominating the speaker projection. For example,
Cantonese has two SFPs: me/ and ho2. Mel combines with a declarative to produce a request for
confirmation with a negative bias on behalf of the speaker. Ho2also derives a request for confirmation,
but suggests that speaker assumes the addressee believes the proposition p introduced by AoZ.
Accordingly, Lam (2014) classifies me/ as a speaker-oriented particle, as it expresses the speaker’s

belief (or lack thereof). HoZ2is taken to be a addressee-oriented particle, as it expresses the speaker’s
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belief about the addressee’s belief. Both particles can co-occur, but their ordering is restricted: me/
must come before 402, as we see in (6) from Lam (2014, p. 64):

(6)  Jimmy is the first in a taxi queue. A taxi arrives, but someone cuts the queue, saying loudly
that he is in a hurry. Everyone in the queue is angry. Jimmy says this to the second person
in the queue.

CANTONESE
daai6 senglzau6 dakl gaa3 laa3 mel ho2
big voicethen okay SFP SFP SFP SFP

‘What, can one get by by being loud? I assume you’d agree it’s a valid question, right?’

Given what we have earlier seen about SFP linear order and structural height in varieties of
Chinese, the addressee-oriented 402 must therefore be structurally higher than the speaker-oriented
mel. Accordingly, Lam (2014) proposes the following structure shown in Figure 1 for what she
describes as a “complex ForceP”.

Forcep P

N

ForcegP Forceyp

/\ /l‘()f.?

XP Forceg

Figure 1: Lam’s (2014) proposal for a complex ForceP in Cantonese.

In addition, Wiltschko notes that there is an additional dimension involved when an SFP is
added to a declarative in Cantonese. Quoting Bach and Harnish (1979), she describes the typical
conditions of use for declaratives as follows:

(1) speaker believes proposition(p) conveyed by own utterance.
(i1) speaker wants addressee to adopt p into addressee’s set of beliefs.
(Bach & Harnish, 1979)

However, the addition of an SFP in Cantonese modifies the declarative into a request for confirmation,
or in other words, it changes what the speaker expects the addressee to do in response to the utterance.
Where a simple declarative would not necessarily require a response, the addition of the SFP now

requires a response from the addressee. Beyssade and Marandin (2006) refer to this aspect of the
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speech act as the Call on Addressee (CoA), and Wiltschko (2017) notes that this is not just limited to

Cantonese, but can be observed in English, as in (7).

(7) ENGLISH
a. You are leaving.

b. You are leaving, eA?

In (7b), eh modifies what we see in (7a) to do two things: it modifies the CoA, and it also modifies
the speaker’s commitment. Unlike Bach and Harnish’s (1979) condition (i) that applies in (7a), the
speaker in (7b) is clearly not fully committed to the proposition.

Accordingly, Wiltschko proposes a different model of a complex speech act structure, given
in Figure 2. In this model, there are two distinct layers that comprise the speech act structure: a layer
that encodes speech act participants’ commitments towards p, and a higher layer where the CoA is
represented. These layers are referred to as GroundP and ResponseP respectively: the label GroundP
evoking Clark and Brennan’s (1991) notion of grounding, as well as the notion of a common ground

in discourse between participants (Wiltschko, 2017).

ResponseP

AN

GroundP

PN

Figure 2: Wiltschko’s (2017) proposal for a complex speech act structure.

Since we earlier saw that it is possible for speech acts modifiers to express the speaker’s
assessment of the addressee’s commitment towards p, it is proposed that GroundP is complex: there
is one position for the speaker’s commitment (GroundS), and one for the addressee’s commitment
(GroundA ). Naturally, the latter is structurally higher than the former. In this model therefore, the

Cantonese example in (6) can be analysed as follows:

1. The proposition p (that one can get by just by being loud) forms the CP, in the lowest
structure of the model.
2. Mel (in GroundS) then modifies the speaker’s commitment to p, since it indicates that he

is not entirely committed to it.
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3. Ho2 (in GroundA) then seeks the addressee’s commitment to p, in the form of a

confirmation response to the speaker.

Finally, following the work of Pierrehumbert and Hirschberg (1990), Heim et al. (2014)
suggest that intonational contours are best analyzed as intonational morphemes in the case of
Canadian English, Cantonese and Medumba, and can modify the CoA in this model. Such an analysis
is unsurprising: it has been suggested for Cantonese elsewhere (Sybesma & Li, 2007; Wakefield,
2016), and English (Gussenhoven, 2004; Trinh & Crnic, 2011). Therefore, we recognise that it is
indeed possible to consider phonological contours as a form of suprasegmental morphemes.

Having mapped out SgE SFPs using the cartographic approach, I propose the following
structural classification of SgE SFPs (see Lan (2017) for details) that adapts Wiltschko’s proposal,
shown in Figure 3. However, the existence of an additional SFP (/e/) led me to conclude that there
was indeed an additional layer beyond Wiltschko’s two-part proposal. I have thus identified it as
Ground., (Ctor common ground, evoking Stalnaker's (2002) proposal), since the proposition marked
by /eh is neither solely speaker-oriented, nor solely addressee-oriented. Instead, it is shared between

both (producing the effect of don’t you know...p?in English).

ResponseP

/\

groundP Pitch Contour

A CONTOUR 21
CONTOUR 24

ot K .
ground™} Ground CONTOUR 51
/\ hor
ah
GroundP Groundg
S
/\ lah
what
CP Groundg i
lor
leh
meh
ma

Figure 3: A proposal of speech act structure in SgE.

We now have a rather satisfactory theory for the structure of the discourse domain above the
CP.

4 A Cross-Linguistic Prediction

However, this analysis is still preliminary and merely illustrates a possible line of reasoning that
shows us what might be possibly found in probing the higher layers above the CP, in the pragmatic
discourse domains. In the absence of further, more detailed work in this area, I present an interesting

cross-linguistic prediction made by the work given above.
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Earlier, I proposed to extend Wiltschko’s model to include a functional projection to lexicalise
common grounding. If this is correct, then it stands to reason that there should be other languages
which utilize this as well. I suggest that, at the very least, there is a possible candidate in German for
such a lexicalization: the discourse particle denn.

German is already known to have Grounds and Ground, particles: an example of each would
be eh and dochrespectively (Thoma, 2014). Therefore, the existence of a Ground. particle should not
be surprising. An example of denr’s use is given in (8), taken from taken from Bayer and Obenauer
(2011):

(8) GERMAN
a. Wo wohnst  du?
Where live you

‘Where do you live?’

b. Wo wohnst du denn?
Where live you DENN

‘Where do you live? (I am wondering)’

While (8a) is a simple question that seeks information, (8b) conveys that the speaker is “concerned”
about the proposition that would be yielded by the answer. In this case, denn serves to tone down the
question and make it sound less blunt. If denn is used in a question with a negative element, it also

signals reproach, with the speaker expecting a justification from the addressee, as in (9).

) GERMAN
Was ist  denn hier los?
What is  DENNhere happening

‘What on earth is going on here?’

Bayer and Obenauer (2011) describe denn in (8b) as signalling reference to a common ground
between the speaker and addressee beyond the presupposition in (8a): no such additional common
ground would be assumed in (8a). Here, denn expresses speaker belief that the addressee has
information/knowledge on what has happened. This is speaker belief on the addressee’s belief:
addressee orientation. However, denn also expresses speaker belief on what the speaker wants:
speaker orientation (P. Milton, pers. comm.). This explains why some German language textbooks
teach that using denn in a quiz show context, where the host asks contestants questions ending with
den, is infelicitous, since it assumes the addressee has the information desired, which may not be true.

However, if the proposal for dennto be a Ground. particle is correct, then it also suggests that

in the same quiz show context, if the host asks a question that he knows the contestant clearly knows

22



the answer to, and does so jokingly (because everyone present knows too that the contestant definitely
knows the answer), then denn should be felicitous. Indeed, consultation with German native speakers
confirmed this prediction: in such a context, den is indeed felicitous (S. Pfitzner, pers. comm.)! This
offers support for the observation that denn does seem to be another example of a Ground: particle.
Accordingly, it also offers some support to the general idea that there is indeed a discourse domain

above the CP, and that we are currently on the right track.

5 Conclusion

So far, I have presented some properties of the SgE SFP system, and situated them in a larger
theoretical context. I have also suggested several implications of the data, and shown some
possibilities in terms of cross-linguistic comparisons. What I have not done, due to space constraints,
is to detail the exhaustive process that led me to these properties. I hope to expand on this individually
in future work.

Traditionally, there has been an acknowledged bias in syntactic theory towards the syntax of
English. This is understandable, given that the field is still relatively young, and most of the original
researchers spoke English. However, this paper hopes to add to the voices of other existing research
on what we might learn from exploring syntactic phenomena that does not exist in English. Sentence-
final particles are one such area, and they seem to point to higher levels of clause structure that are
not well-studied as of yet. It seems that more detailed scrutiny of such phenomena would be useful

and very much fruitful in aiding our understanding of language and its possibilities.
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‘Remon to Sakurambo’ Revisited:

Seishun, class, and gender in the early works of Nishitani Yoshiko
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Abstract
The present paper examines the early works of Nishitani Yoshiko, one of the leading figures of
SHOJO MANGA or Japanese girls’ comics in the late 1960s through the early 1970s, focusing on
Remon to Sakurambo (1966), arguably one of the masterpieces in the SHOJO MANGA history.
Nishitani boldly introduced a literary narrative framework of Bildungsroman into the field and
reformed the conventions of the precedent girls’ comics. By doing so, Nishitani broadened the genre
into a more realistic and more mature one and paved the way to the later development of the genre
itself. Despite such merits and services, however, her works do not seem to be properly appreciated

today.
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I. Introduction

In modern Japan after World War 11, MANGA or comics, except for satirical cartoons and
comic strips on magazines and newspapers, used to be a minor entertainment targeted mainly at
children. Up to the late 1960s, they were considered by the so-called decent society to be culturally
valueless or even harmful for the mental and intellectual development of the young readers. Those
readers were supposed to quit MANGA before they turned adults.

Although MANGA started as such a second-class amusement for children, a large number of
MANGAKA or comic creators, headed by Tezuka Osamu and his followers including Ishinomori
Shoutarou, sophisticated the styles and methods, widened the range of themes and contents, by
adopting the skills and techniques of other genres of art such as literature, theater, and films, and have
acquired a larger readership over more than fifty years of time (Miwa, 2014). In the 1970s through
the 1980s, MANGA gradually came to be a discrete genre of subculture as well as a new type of
media for human communication among young people. Today, Japanese MANGA and their related
products have not only composed an economically and ethnographically huge consumer population
inside the country but also form an indispensable part of cultural exports to other countries and
districts. In addition, quite a few people from overseas claim that Japanese MANGA prompted them
to learn the language and culture of the country.

Regrettably enough, however, MANGA has long been an extremely gendered field; some
products were mainly for boys while others were exclusively for girls. MANGA itself was peripheral
in the traditional society, and yet girls’ comics were more peripheral in the field. Therefore, the
process of social recognition of MANGA as a creative art also differed between the two sexes: girls’
comics became a sort of socio-cultural entity much later than boys’ counterparts did. It was not before
the appearance of Nijuyonengumi that girls’ comics were recognized by Japanese society as a
respectable genre of culture as any other genres.

Nijuyonengumi, which literally means class of the year 24 in Japanese, is a cohort of female
MANGA creators who were born around the 24th year of Showa era (i.e. 1949 A.D.). They started to
create a large number of unprecedentedly challenging and groundbreaking works both in styles and
contents in the 1970s, which made a breakthrough for society to discover how profound and diverse
Japanese girls’ comics could be.

Before Nijuyonengumi widened the horizon of comics, however, there had been quite a few
outstanding female girls’ comics creators who had purposefully chosen girls’ comics as their own
profession or a means of self-expression (Yonezawa, 1991a; Yonezawa, 1991b; Yonezawa, 1991c;
Yonezawa, 1991d). Mizuno (2016, August), recalling her resolution to be a professional manga
creator, mentioned that girls’ comics in those days were more advanced than boys’ counterparts in
that the former provided more opportunities to depict deeper human feelings for many young creators
than the latter. She and her contemporaries undoubtedly prepared for the next generation. Among
such pioneers is Nishitani Yoshiko who was one of the most important figures before Nijuyonengumi
in both quality and quantity of the works she produced although she is somehow underestimated now
(Nishitani, 1991).

The purpose of the present paper is to investigate the early works of girls’ comics by Nishitani,
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from the socio-cultural perspective including culturalism and feminism. The major focus is on Remon

to Sakurambo (1966). Following are the three topics to discuss: Seishun, class, and gender.

II. Lemon & Cherry

Nishitani Yoshiko’s Remon to Sakurambo (hereafter L&C, because the title literally means
Lemon & Cherry in English) was serialized on Weekly Margaret Vol. 21 to Vol.41 in 1966, and later
published as a book several times in different styles: The latest version appeared in 2004. This is
arguably one of the early masterpieces by the author and supposedly created a new genre of girls’
comics called SEISUN- GAKUEN-MONO, which depicts a group of students’ mental and physical
development through their experiencing various events and incidents in life. L&C mainly tells a story
of a senior high school student named Reiko and her friends in their first year. As a number of critics
and scholars (Yonezawa, 1970; Futagami, 2001; Fujimoto, 2004: Minamoto & Ohtsuka, 2010) point
out, one of the most important features of L&C exists in the age setting of the central characters: They
are high school students, 16 to 18 years old, unlike most of the main characters of the other
contemporary works, where the main characters are younger than ninth graders. Such age difference
enabled L&C to widen the range of the themes, deepen the contents of the products, and hence
Japanese girl’s comics started to tell the stories on love, sex, and self-search (Fujimoto, 2008).

III. Seishun-mono or Bildungsroman

As stated above, Nishitani’s L&C and some other works created a new genre called SEISHUN-
GAKUEN-MONO in the field of girls’ comics. Linguistically, the term is a compound of two words:
SEISHUN and GAKUEN though MONO only means a work or a product. The former part means a
human life stage of youth and the latter is a synonym of school.

According to Kojien, supposedly one of the most authoritative dictionaries of Japanese
language, the first term SEISHUN, which literally means blue spring (season), originally came from
ancient Chinese philosophy, Wu Xing or Gogyo (in Japanese pronunciation), which considered the
world to be composed of five elements such as wood, fire, earth, metal, and water. In the philosophy,
four seasons of the year were codified with four colors such as blue, red/vermilion, white, and black.
Then, such word combinations were also metaphorically used to refer to four human life stages; i.e.,
blue for youth, red for adulthood, white for middle age, and black for old age. So SEISHUN means
youth. In Japan, the word SEISHUN-mono is used for an established genre of cultural products in
literature, music, movies and TV dramas. They usually depict young people and their mental and
physical development through their experiences of troubles and hardships in life.

With regard to the relation between arts and society, Hyde (cited in LaFrance, 1995), on the
analysis of public arts, argues that society’s obsessions are reflected in all types of public arts such as
films and television. In the middle of the 1960s, when Nishitani’s L&C and other early works were
published, Japan was in the last phase of recovery from the devastating defeat of World War II and
was about to enter its economic and cultural prime time, as symbolized by the Tokyo Olympic Games
in 1964 and Osaka World Expo in 1970. It was also a period when the baby boomers were becoming
of age. The concept of SEISHUN prevails in the country (Miura, 2001). In literature, for example,
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Aoi sanmyaku [Blue mountain range] (Ishizaka, 1947), written first as a newspaper novel, became a
movie in 1946 with the theme song, both of which became very popular. The novel was filmed
repeatedly since the 1950s through the 1970s, along with the other SEISHUN novels by Ishizaka.
They were also made into popular TV dramas in the 1960s. Following the same path as Aoi sanmyaku,
Seishun towa nanda [What is the youth?] (Ishihara, 1960) and other novels by the same author became
popular and represented the young culture in the 1960s. Then, gradually, the SEISHUN-mono spread
into the life of the middle to low teenagers as TV dramas, popular music, and girls’ comics. As
Yonezawa (1980/2007) points out, the weekly girls’ magazines published in those days included a
wide variety of articles and pictures of teenaged pop musicians who sang songs on youth, young
movie stars who played in the movies of youth, and popular TV dramas for young viewers along with
series of girls’ comics including L&C. Fujimoto (2004) also recalls that the readers of those
magazines enjoyed their contemporary literature, movies, TV programs, and music at the same time.
As for the representation of love and sex in the 1960s, for example, Fujii (2001) argues that
KAYOUEIGA, a genre of Japanese movies based on pop songs for young generation, portray the
teenaged characters growing up through struggles for love and sex, served as role models for those
young people. From the perspective of literature in the 1960s to the 1970s, Arakawa (2017) argues
that Junior Shosetsu, the novels targeting at young female readers, by Tomishima Takeo, who also
wrote screenplays for many of the SEISHUN films, paved the way to explicit expressions of love and
sex in the same era. Therefore, as Fujimoto (2004) suggests, the synchronic experiences of those other
media shared by the contemporary readers of those magazines should be taken into consideration for
understanding the values of Nishitani Yoshiko’s early works. Yonezawa (1980/2007) claims that it is
epoch-making that Nishitani’s early works such as Mary Lou and Lemon and Cherry appeared in
accordance with the times when Japanese girls began to recognize themselves as an independent
subject to love as well as to be loved. Yonezawa calls the concept ‘Seishun = love’ (2007, p.165).

IV. Class: Uprising middle class and meritocracy

Now look at the second part of the term, GAKUEN. As stated before, it is a synonym of school.
Then, what is the difference between the two? According to Kikuchi (2015), the term GAKUEN was
coined when new types of private school for the children of the selected wealthy families, which were
increasing in urban areas, were established in the Taisho Era, 1912 — 1926. During the period the
society enjoyed its relatively liberal atmosphere, so-called TAISHO DEMOCRACY. Therefore,
unlike regular schools, GAKUEN essentially implies a sort of elitism or social prestige.

Then, after World War 11, the term was employed again to refer to the reformed school system
of the newborn country, Japan. According to Kikuchi (2015), however, the word changed its
definition and meant more popularized coeducational institutions for the expanding middle class.
People in that social class still believed in the benefit of higher education as a means of climbing up
the social ladder or making a rise in the world: the meritocracy.

On meritocracy and middle class, Takeuchi (2003) argues that KYOUYOUSHUGI or
culturalism as the people’s belief started to change with the birth of middle class in Taisho Era and
that it ended between the first Ampo-tousou prior to 1960 and the second Ampo-tosou before 1970,
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which was the final period when people believed in simple meritocracy; i.e., a belief that people could
achieve any social statuses depending on their abilities and performance, not on their birth or
parentage. Based on such meritocracy, L&C appeared in the middle of that period. Actually, it is in
1965 that, as MEXT or Ministry of Education, Culture, Science, Sports, and Technology (2017)
shows, the percentage of the students who advance to senior high schools exceeded 70%. The high
school setting of L&C reflects such rising percentage in the middle of the 1960s. Most of the central
characters are teenagers from middle-class families in Tokyo or its neighborhood and enjoy their high
school lives.

It is true that in the history of girls’ comics in Japan, the social classes or the misdistribution of
the wealth in society had long been one of the major topics in the early days. The gap between the
rich and the poor had frequently played important roles of making the drama in the stories. In L&C,
however, poverty never appears. Instead, all the characters belong to the so-called middle class and
the differences among them are not wide, but subtle. Reiko, among all, is very class-conscious that
she compares her own family with that of her classmate Sakura and realizes that the latter is wealthier
than the former on several occasions including Reiko’s first visit to Sakura’s home and Sakura’s easy
use of taxi ride. Although a kind of class-consciousness almost always exists in Nishitani’s early
works such as Ringo no namikimichi (1965/1968), Hakuchou no uta (1965/1972), and Shirobara
monogatari (1966/1971), but they are all traditional types of difference between the upper and
working classes. In L&C, however, the difference is between the upper and lower middle classes,
which had never been depicted in girls’ comics before.

V. Gender: budding feminism and SHINTAISEI or embodiment.

Taking a historical overview, Yonezawa (1980), one of the first attempts to review the field of
Japanese girls’ comics which were long regarded as subsidiary to boys’ comics, recognizes Nishitani’s
early works as a renovation of Japanese girls comics in that they portray the deep inner thoughts and
feelings of juvenile females for the first time in the genre. Sasaya (1991), recalling the historical
impact Nishitani’s works gave, maintains that she identified herself with those female characters
because they were as young and self-conscious as Sasaya herself, which had rarely been described
before.

Although the second feminist movement had not reached Japan yet in the middle of the 1960s,
it resonates in the character of Yukie, an elder sister of Reiko, who is intelligent, independent, and
self-assertive; she believes in justice and runs for the president of the student body to make her school
democratic. Above all, she believes school education as a means to develop young people mentally
and intellectually, which reminds me of Rosamund, the main character of Millstone (Drabble, 1965)
who is also from a middle-class family and believes in education and independence. In literature, the
novel is classified in the genre of Bildungsroman or Kyouyoushousetsu. Kawamoto (1973) defines
Bildungsroman as novels of adolescence which mostly describe the authors’ self-analyses, self-
criticism, and self-defense through the love, agony, and errors of the heroes or heroines as the
‘apologia of the authors,’ (p.12) pointing out three characteristics: 1) very autobiographical; 2) written
in the early time of their careers; 3) confessional. This holds true with L&C. Reiko and other central
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characters develop mentally and intellectually through their life experiences. As a number of comic
creators and critics point out (Yonezawa, 1980/2007; Sasaya, 1991; Fujimoto, 2004; Fujimoto, 2008),
one of the major strengths of the early works by Nishitani is that she began to depict the inner thoughts
and feelings of the female characters in girls’ comics. In L&C, for example, Reiko feels inferior to
Sakura, her close friend, in terms of feminine beauty, to her sister in terms of dignity, to her classmate,
Yoshikawa, in terms of brightness, but such inferiority complex, as Yamada (2016) claims on
Ishinomori Shotaro’s works in the 1960s, ‘deepens the inner self’” (pp. 195-196) and leads the
characters to mental development.

The characters in literary works, as Forster (1927) claims, are divided in two types: ‘flat and
round’ (p.75). The former refers to so-called ‘types ...(or)... caricatures’ (p.75) which constantly
perform one single, unchangeable function in its fictitious world while the latter plays a more
complicated, multi-faceted, and so developmental role. And Forster argues that ‘a novel that is at all
complex often requires flat people as well as round, and the outcome of their collisions parallels life.’
(p.78)

As frequently described in its narrative, Reiko, the central character of L&C, is very aware of
her own negative feelings such as jealousy, inferior complex, no self-confidence, dismay, skepticism,
and insecurity. That also holds true with Sakura, the second heroine, who feels uneasy when she finds
her respectable brother somehow attracted to her ‘commonplace’ (p.92) classmate. Along with those
negative feelings, physical handicaps (in Reiko’s two classmates, Nitta and Konno), a fatal disease
and death (of Sakura’s brother, Keiichi), a sexual harassment (to Sakura in the morning train), an
attempted rape (to an aspiring actress, Katami), physical violence (involving Reiko’s boyfriend Mine),
and an extramarital affair (of Sakura’s father) are woven into the main storyline, and, as Yamada
(2016) argues regarding ‘Cyborg 009’ (Ishinomori, 1964-65), the introduction of such negative
features of human life deepens the inner side of the characters and leads their mental development;
Yamada calls this process ‘ryudouteki na shintaisei’ (p. 31) or fluid embodiment.

As for SHINTAISEI or embodiment, Yamada (2016) also argues that comic characters can shift
from simple codes (this sounds similar to Forster’s ‘flat’) to fleshy existence (this sounds similar to
Forster’s ‘round’) through their tragic experiences such as death, and he compares Tezuka Osamu
and Ishinomori Shotaro and regards the latter as having more ‘fluid embodiment’ (p.35) than the
former. As a direct pupil of Ishinomori, Nishitani creates her middle-teen characters more physically
realistic than those of her contemporary creators, to which Minamoto (2004) refers as ‘erotic’ (p.382).
The physicality of her early works was embodied in the portrayals of Sakura, for example, by the
drawing strokes of the hair, nose, and limbs. The change of hairdos between the school hours and the
private time made the middle-teenaged girl more realistic and more sexual. This holds true of the
visual depictions of the arms and legs of the other female characters as well as the robust chests and
shoulders of the male counterparts. Fujimoto (2004) points out that the depictions of the L&C
characters have ‘physical reality’ (p.375) and especially the male physiques emit a ‘flavor of sex’
(p.375). Minamoto (2004) claims that Nishitani opened the door to the sexuality or eroticism of the
young girls through her depictions of the L&C characters.

With regard to the frequently criticized style of girls’ comics, Ohgi (2010) argues that Japanese
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girls’ comics are well-known, whether famous or notorious, for their unrealistic depiction of doll-like
people with large twinkling eyes, disproportionately long limbs, and meaninglessly dancing stars and
flowers around the characters, but that it is a strategy for girls to cross the borders including gender.
As stated above, Mizuno (2016, October) mentions that the field of girls’, not boys’, comics was
where she could build a large-scale drama as in literature and movies because the girls’ comics were
advanced than boys’ counterparts when she started the profession (2016, August). This surely is an
issue to be discussed next.

VII. Conclusion

The reexamination of the early works by Nishitani Yoshiko, with the major focus on ‘Lemon
& Cherry,” along with their contemporary cultural works such as literature, films, and music, from
the perspective of current of thought, lead me to speculate the prosperity and decline of the philosophy
of that era called KYOUYOUSHUGI or culturalism. After the catastrophic defeat of World War II in
1945, Japan was reborn and developed into a new country. The late 1960s fell on the youth, or
SEISHUN, between the middle-teenage and adulthood of the new country. The whole nation, men
and women, enjoyed new thoughts and feelings in every corners of society: It was as if the country
were a co-ed school to teach the students gender equality and to encourage them to higher education.
The characters of Lemon & Cherry stand here: They enjoy middle-class life, learn new societal rules,
experience growing pains, and become adults. Especially, women are obliged to be more political
than men in that they liberate themselves in both public and private domains

There are several limitations to this study. One is that the paper examined only Weekly Margaret,
one of the two weekly magazines for girls published in those days. The relationship between the two,
Margaret and Shojo-friend, might be very important because the two magazines shared many of the
readership and affected each other. Another is the lack of pictures although this is study on manga as
a visual art especially for the part of embodiment. The present paper might be more persuasive in the
account on drawing styles and strokes with the real pictures from the original works.

In 2012, Hagio Moto, one of the Class 24, was decorated with Shijuhosho, Medal of Honor
with Purple Ribbon, from the Government of Japan, for her outstanding lifetime achievement in
comics. After twenty-three manga-creators decorated before her, mostly newspaper cartoonists, since
the first recipient, Tagawa Suihou, in 1969 (notice the year!), she is the first female creator from the
field of girls” comics. This shows how girls’ comics came to be recognized as a discrete genre of
Japanese culture today, which is, needless to say, the achievement of Hagio herself as well as all the
other girls’ comics creators who had endeavored before and after her including Nishitani Yoshiko.

Examined comics
Nishitani, Y. (1965/1968). Ringo no namikimichi (Apple tree avenue). Tokyo: Shueisha.
Nishitani, Y. (1965/1972). Hakucho no uta (Swan song). Tokyo: Shueisha.

Nishitani, Y. (1965/2003). Mari Ru (Mary Lou). Tokyo: Shueisha/ Hakusensha.
Nishitani, Y. (1966). Shirobara monogatari (The tale of white rose). Tokyo: Shueisha.
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(1)a. He is the actor to whom Ann sent a fan letter.
b. This is the city in which I was born.
(f1 5. 2003:276)

(2)a. *He is the actor to that Ann sent a fan letter.
b. *This is the city in that I was born.
(1 £ 2003:277)
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(3)a. The place which you spoke about is Denver.

b. The place whiek you spoke about is Denver.

c. The place about which you spoke is Denver.

d. *The place about whiek you spoke is Denver.
(Celce-Murcia and Larsen-Freeman 1999:581)
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(4)  *She sold her car, that she had bought the year before.
(Sinclair 2004:627)
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(5)  *She sold her car, whieh she had bought the year before.
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(9a,b) & HICHFFIMNOHEIIX, 22 TR, TAE 28T 2BREITh L0, nbicdt@ms
BRHIE. (8)D &L D NI ST, AL B XDOERENKELTNDH I ETHDH, REEFEE X
ET N, 10D LS IR TE L9,

(10) a. [EEN X Ho7m] A
b. [X ARzEH-T] ERE

mMTiH%%\mMTiIEﬁK%LTwT\;ﬂﬂXTTéﬂTw ZoXkolz, BARGE
BT 2 BIRET, »(%ﬁﬂ&@*ﬁﬁpﬁé)%?77#ﬁfT5;&Kiofﬂ%ﬁ%
L@ofwéo&%%%%yf@@wféﬁﬁﬁ%ﬁokﬁLFéﬁﬁﬁ%%okéﬁjm@@@
KBEDRNMITH D)
T ERIT Z EDRFEFED that-BAREIICHE 2 5, OIIHIET D 95EFIZ(11) Th 5,

(11) a. abook that the student bought (##%3% : a book [that the student bought X])
b. the student that bought a book (%1% : the student [that X bought a book])

(11a)D that-Fi TILHBIFED, (1Ib) TIXEFERRIE L T D, - T, (Tall LV that ZHzfia & I
@Lk&bf%\amm&%LMwnWL%¥y7#&5_&m§%KAﬁD\:ﬂ%%ofbf
BIfREITH D & D HIBINAIREIC 2 5 D TH D,

F7o. T O that-FAREI O BRITEEERTH VD . BREEAF (i.e. attributive adjectives) DE L&
MILED LRV, (12)Z A5z,

(12) a. apretty flower
b. a flower that is pretty

—RIGEFEE IS L o T (12ab)TERANICFE & L TELAZRW L, (12b)icfiE SN D that-B
FRENCITRRAA T DGR 2V D 05 | that-BAMRENT TBRET) Lo S FE D EEH TR
AFRE D b, HIZ TTERFH (e.g Ackles2003) EFEATEIZ D Dm0 0T N THAH, I,
KRN BE DL ERBT HHLTH 5,
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3. WREHEIZE L that

(AT BT D that 1IWERBHIZE e TH D) L9 (Ta)DFEZR X, Huddleston (1984)i12
S bDTHD, ZI T, ZHITE > T(6a) & (6c)DBIANHERE NS Z & 2R,

That D3 Ekesa 72 HIE, THFERA 20 £V D (6a)DBISMIE BICR SN D, Tt &%
BT DIXESEDILFDOATHY | il & 1TMERZTH LB,

F72. Tthat 1XRTER & L TEX 220 L0 ) (6)72703, RiEmNTEGILFADOHR%Z HIEEL LT
WD ZENDRIANRSL, ZORIZBWT, (13a,b)231T 5 whom X° which 1% (BAfRX) 45720
TTOMED 720,

(13) a. He is the actor to whom Ann sent a fan letter. (= (1a))
b. This is the city in which I was born. (= (1b))

ZHUTK L, (14ab) TR EINIRNZ &1L, that D3RR CTHIUE. BIER O BB 220
DT, BROIFHEL 72D,

(14) a. *He is the actor to that Ann sent a fan letter. (= (2a))
b. *This is the city in that I was born.' (= (2b))

4. BARMRATITAE S s

FHAIREBIRRATIDOLAMATRETH D] LD DAR(6b)IZH, ZAUTKT DL by ) ~&
6DIZH D X DI, ANEFI DN TG 13 B RIS BEFRI4 R TS A B AATREIC 2 5, (3d)Z (15)
& LTHET 5,

(15) *The place about whiek you spoke is Denver.
CIZTHRTREZLEF, T TICAHTREEL DI, T that BN D Z & D TERVEREZ L
WHZETHD, LT, ML ENERIMAEICBNTHBIRIND, Thbb, FEHIRMED
. that IZERRTNC/2 20 (e (6e)) . [FIRFIC H AR BIRRA T B TE <2507 (ie.
60). @), &, FHEXATHET D,

(16) a. *She sold her car, that she had bought the year before.
b. *She sold her car, whiek she had bought the year before.

ZAUSARE R that DFEFANTFEINR2 VRV BREE WO BHEL BV ERNLE WS Z 2 Th ko T,

VLR ORI BT that EiRTER O BJEEE L THEREL T\ 5,

(1) He was lucky in that he wasn't seriously injured.
(7 ¢ Z5 L SERnEE i)

LU, ZOHITIL that EIE T in D HRJFEIZ /2 > TWD DT TIERWI EICEE SNV,
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EEIZAME SN D DIFBRRATE TIIRL, that 2L 09 2L HRBET 26D THD, DEV ., LL
FOL 5Bl L & bICTEIET (BHREE D 5EI0) Bk D IVDBERER that DEWGIS, Z0E I
R RN TOD DF,

(17) a. It's strange (that) he's never been abroad.
b. I hope (that) I'll see you again.
c. I'm sure (that) you will pass the test.
(A4 2002:183)

T 5L, (6d) (= HIEEARRAFTYH ., AR & WET 258 13EB AT 5]) L6 (= 13
HIRRAEIC BT, BRORERRA T B EABATIZR %)) OFIFME, & bITEREFTEER that )3
HELTE ZRE T2V WO EHTHB S, BsTliel s,

ST that DEWETEDS, ZHUTODOHFFINL DT TERWY, (I)ZF A bl (o= AT
that) ,

(18) a. the student bought a book (cf. (11b))
b. the student [ X bought a book]

(18a)lX(18b)DHEIE (= TEAFIHIC X @R EMiEE) 2B L TWD03, (18a)% Z D L 9 ITHER
THZLIFFEAERAETHD (Lo T, BRRAT that 13 X ONLEIZSH D & T DHERDFH
TiE, FEOBBRNRATITIEBAT E&ND), Lo, ZHIEELEOBIEEE VWS L0, Fx D
REREEN DIRFICERTHHbDEE2 L 9% LoD h, EAFASNICBITAX vy v 7R EET
b DG Bkt D that £ TR HTLE D & JeATH T 5 (the) student 758727 bought a book
WZHRHET D FEFEOLIICAZTLEN, EH LTHLZEOMRBELEINTLEI DL THD, £ L
TZOHBIE, HFED SVO &0 ) HAGEIA, B X ORATHROHE S &0 5 IBEFR O ENE D 57
HEISNDHBERTZ LB 2 HND,

(19) ZEE O 28w HiE At &

ad CEATA) — that 4d0 (S) — B (V) — 4 (0)
— _

SFE D (IR SN L EEFGEMESE BT, BERFGNO BRFENXY v v 712k -7
BA . b - BhE LV ) ERBRIIR TN D DT, that BVEME S TS, TERFIEZ S TR0 55
SELTEHETE LTHBITE 2070, FFENSF ¥ v 187> T2BRIT that £ TEM S ID & 475 -
VO] EWVWIHFBINTEHND, T IS V0] LRENTLEIDOTHD,

PR, (RICBI BN % 1Y) EFBERF X v TR TBHATY that DBWEHBE SN BB H 5, (i)
1% Bingo &\ 5 O HFAD—EH Th 5.

(i) There was a farmer had a dog, and Bingo was his namo. B, I, N, G, O, ...
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THUSH L. SOV DIEAGEIE & FeATR DRI & W 9 IREFEI O ENE 2 FFOHAFETIE, 2O
IR DOREITE 2 5720,

(20) HAGED Il HifE ik i
&5 (S) —4&wa (0) —#hid (V) —&& (JeAT3)
— /
——

QRO)DHEEICI W TIL, BARFEHNICI T 5 158, H%E®k%%##?/7&ﬁokkbf%\
TN E ISR & RATRAOERZIRT 20O T, HiEICKBIT 5 & 9 RMEIZAE L RO TH 5,

(%%ﬂé&ﬁaotxuﬂ%»fﬁ%aotéﬁj&@m@ﬁﬁﬂﬁbw@m%%%%&bf
< fREN5,)

T70bh, (18b)DOFEE S HEEZINT H DO TIE R HL ETHEBEFAOEIEICE > TlEE
MR EZAELH L TLE) LOICBE 20N 2 Thb, ZhiE, =& 2k, 30%L@%#
572 DN, FREIZB W TIEZE ORAGENED DR FTOBBE G Z S 220 olokf L, HAGE
BWTIE, SOV FEIEIZ L D ANTRICHNER D720, FEFIHIRPEHEL > TLEH 2 L k
FLUTHD, 21). QELALIZ,

(21) The teacher reports that Yoshio thinks that Hanako says that Taro is a fool.
(22) AEDBEINIETDRIBNIINTELEE>TNHEESTND EHELTND,

QD BRI ZBNT, EHICEMRRMRE T ZEIXFEAERAETHAD, LTV Z, Zh
D HAFESHEICHI ST EROLTHDL Z EIZEDL VIR, bbAA, EREICQVBFEEIND Z
EiX. EOMR EOREN D T/ V5V, FERIZ, (11b)D the student that bought a book O that
Z B U 7= (18a)D the student bought a book 3 EX S V2B THHA S22V o b | [F CELHIC
%@ﬁ&%i%ﬂéo

wfﬂ’ . INT THWRSBILRIRA T O BRAIENAHETH D) L0 ) (6b)D RIS b HERR T X

%Eﬂ%ﬁ@%?/7ﬂzaf%ﬂH%ET%ﬂ«é%éﬂé@i%ﬁﬂ%%%<mmtﬂg
LJ%%%AU&@iO@Mmé%L%bémﬁiﬂE®ﬂﬂ ki B MBI S D0, ) £z that
DEMZEDHDIZOWNTIE, AND LD 72flE & HIZBEEFEETH D IET20T, BEITEZ &
WA, BRI LR & U TRz ISR+ 2 B3 70,

ZDE DI, that HMER DEREEICTIE W TOLBRE 28 < FEOEMEAENFIRRIZ /R D Z L b,
FEEICEM SN D DX that THY ., BRARLTFHATIIRWE T2 L (2512, (Ta-o)BFRIN4TF
DEMIZEAL THOE R bW &%, T 74/ N TEORREMEIT W E BT 5 2 L)1k - T,
(6b) (= TEMIKBERRATFOALEMNBFRETH D), (6d) (= THHIKERRATFTH, RIE &
T LGB ITEM AT D)), £ LT(6f) (= PBERIRBAEICR WL, B RERRAT A
AT/ D)) OFIFEZ L TELSHRTE DD TH D, £ LT, that DAL, (Ta)D [that 1%
BRI TR EBRE 2 E L R TH D] LV I IO T TIE, FHEIC & - TBEE HIE
EWVHZEIZRY, THERNL—LVE L THITEICEZDVEL L RDDTE,
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5. HiEHE DA

SEIX wh-BARENC B ZMNT L 9, ZOHIX, {ERkOmAEY | BERALTHOHEH~OBE 2 Z
DOREER-FHBE LA TWD, DEVIb)DRBIZH DB, BIIXYy v TORTIA B AZN
% that-FFRE (= ERGE) SIIEENRRLRDL L 0W) 2L THD, T LTEOMEEX, HIRAEIC
¥l U7z that-BAFRENIC R U, FERIRAEEZ BT 20 OB(T)DIRETH D, ZORITHEZIZL,
FEMRIPRAEIC BN T that DMEZ 720D HYSROZ L L | (6e) DN bR CTE D, 72, i
HHEEEELIE D O, T HIENNA THEN S ONZEE Ly, FERIRALE E WD O, et o
TAT T 4T 4 —&RETDHIZODBAITIEA <. Swan (1995:489) 35 9 L 912, T TITEMRN
53730 TWD FATRICH R IE R A BINT 57200 b D0 T, wh-BIREIT THEE )] LFES &
WHIDTHDH,

Z O EETORESEETS DN . BEFRINA ) which % BV 15 C. Bolinger (1980:172) 23 UAIIC S WV E L T
W5,

Which is used in nonrestrictive clauses [= #ffi /& Hi] not because of any rule about nonrestrictive
clauses, but such clauses are outside the flow of the sentence and call for a relative that will put

the hearer on notice.

T b, MEHEICBT D BRARL T, B LI SUCHIOR AN LS R E 52 580y 7
JNZT o TNDH EFHIDE, (LoT, B EAVHERY,) ZORIZBWT, BRAR4L IO
~OBENT, WP B X ORRENO 7 +— 0 2AHEOHBIc k> TR Z 5 TS &AM
FU7ZEEZBND,

(23) a. Him I like; her I don't.
b. John I can comprehend; the others speak gibberish.
c. A professor he was, but in name only.
d. Into the house John ran.
e. In the garden an elm tree stands.
(Celce-Murcia and Larsen-Freeman 1999: 613-615)

& FOERBYME DT OIZED K 9 AP FIBEN 25T 2 MO0 T, Q)DL a5 X 91z,
BEOTREMEN D D, £, Q4)D X 5 R LITHB W TR, LA DBDORBE) & 2 D458 % & Lol
ERAIOBEIN & LIZAIEETH 5,

(24) I thought about that problem very hard.

(25) a. That problem, I thought about very hard.
b. About that problem, I thought very hard.

(25a,b)DEIN (L, FEE N, LFAIERIEFAADO ELHICEREZY THINI L THRESND, (F
72y (250D %5, thought about 73 1 D OMENFAID L 5 TR D,)
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ZLTC FEoKFAILZ EN MEEHICHBEINDIDTH D, 25a,b)Txt T 5 i & HitkiEiL,
(26a,b)D L H 1725 9,

(26) a. that problem, which I thought about very hard
b. that problem, about which I thought very hard

SFY | HREEICEB T, BEAOYTHIZL - T, BURAEF TS T Tlie <. BRR4FE S A
RIERAAOBENY AIREIZ 72 5 D723,
EC., R MR o&ESHE . BAAFIE L HICRTREZ 9,

(27) a. abook that the student bought (= (11a))
b. abook the student bought

(28) My English class, which I enjoy immensely, meets at 11:30 A.M.
(Ackles 2003:147)

QDITBT D abook 1XT7 AT T 4T 4 —OFEL LIZHATHI TR DT, QTa)ldH D K 91T that
(BN TERFRNC Lo TEMiS LD, £72. 2O that 1[THERAROTHIKR L ARETH D (e
27b) . —JH. Q@IZIITF D my English class 1252 T TICT AT T 4T 4 —DWESL L T- 4 54)
E LTINS D DT, BIFRIN4 G which % AWt E 8 (Z Z Tl which I enjoy immensely) 12 &
> TlHEHRZEMIND,

L2rL. FEERIIZQ) b IFEET 5,

(29) abook which the student bought

Z OFITIE, BRI & GRS ORE I LT BIRRA BN E D I T4 R BT which the student
bought WHIRIIZEEDON TS, Lo, ERWE &SN E HA &M S ThHIIZL,
BT OERFAGHI~OWH] & LT, LT L) IClHEICfFETE LI,

(30) i EEI DU
WL, BEICR—X (T4 T 4 ZICB0TIEA r~) BEIDBS, ZhEEET
L& T, AL LTHATE D,

EBR. HIBRAIZHE DN D wh-BIRENT T~ TR REI OMM E LTIRA D Z &N TE S, £, H<
FTHAZROENG | MEEOMEREIE, BERMATFOERAT 25D T, ZOEE5| k1IN

P LT OBNZET D look up D K 5 Zpfliferp AjEhE] Tl AE RSB S EHE TR EIT 5 2 L 13A V1572
Wy,

(1) a. This is the word which we looked up in the dictionary.
b. *This is the word up which we looked in the dictionary.
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5. O ETHIL. QT)IEHL ETRIQNLEPNTZEDTH Y | (2905 which L Lizh
DTN LT b, LoT, 22 CTHEBRRALTFOEMOMBEIZAE Uy,

ZoO X, BRETOBEIL, EAFIE, MaH., £ L TR OWRAE WIS EHWS Z &
IZE - T, B ERIT D Ll ERED T o LEHICHATELDTH D,

6. MFEZR AR TR DAFAE L 72V V3
XX v TORTTA B AZND LWV R ZEFFORERFENIIZ B AL Laanoizn
5. Q60 R7- & 9 RAiEFOBENL, BAFEHICIIAE VSR, Q&FGB)E L THEL TEL,

(31) a. *He is the actor to that Ann sent a fan letter.
b. *This is the city in that I was born.

LS Z Bk, RIEF OBE)Z 2 N Q29) O u A R Hi I I3 s T S TEAFHIQT)DMFET S —
. B X 5 7, RIEFOBE) M 5 WA S HI IS T DA FHBFELenEny 2 &
W25,

(32) The problem about which I am talking is different from the problem you mentioned yesterday.

LU T, 20 & 51T 5 OB CIRATIE 2 T, BIRAEIC IR 2 A S 5 215
RWIEERY BT D,

Tz (E 5 101, ST L RIS A2 5 b 02X ¥ v FICTHIE RV R Tho 7275,
AATICE> T, ZABHTIELRY, (33) LGz bz,

(33) They came to an old building whose walls were made of rocks.
(Leech and Svartvik 2002:386)

(34) a. *an old building (that) walls were made of rocks.
b. ... an old building [(that) X walls were made of rocks]

(34a)lE. B3)DIHEAFHIEZ A ROEAFH CEHEEZMZ LD TH LN, HENTH 5,
ZLTZZTE, GA)BAKRT 5L 910, ITAKRLTFANE Y v Il > T 5,

FTEATE X Y v IS LI EAFHINA AR CTh 2B IX, 2 OBERENZNTT TIEH &0
RESR. OFE VAN LA o T RWNLTH D, FE, GO RT LI, rEBATIILHE
MTITFR D IZ O DRIBE 2521 5 Z LN TEZRU,

(35) a. John's letter, I read; yours, I didn't.
b. *John's I read letter ...

F7o, MREICBWTEH, 36a,b)IZ LN X 52, Fra#BIRI4A D whose DB BEENT 5 D
T, BTBET 245 (7)) 2o TBEITLOTHD,
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(36) a. The man, whose wife you are admiring, is a wrestler.
(Celce-Murcia and Larsen-Freeman 1999:581)

b. *The man, whose you are admiring wife, is a wrestler.

DFEY | BRFHICE T 5F v v F1E B LIZAREO O THIIX I WA, AEED BiFTn
BNV YT DG AIEIAAREE VWD) Z L TH D,

F 72, whose DOV IZ L VIR -T2 of which 215 Z b H D1, ZOHE DL 5D 9 il
AFAfIIENZV, LT, ZOHAT EICRITTH D, 37)&B8a)F bz,

(37) They came to an old building the walls of which were made of rocks.

(38) a. ... *an old building (that) the walls of were made of rocks
b. an old building [(that) the walls of X were made of rocks]

(B8a)N B X T HEAFAHIE, 38b)/RT X 91T, (that) the walls of the building were made of rocks 7)>
O the building DH % %L L THEST2bDTH D, LU, the building |3 D 35754 4] the
walls of the building A& T 2 /3—> DO 1 DITBEXF, ZOHOHFTIEAN L7400 L L THEE
LT, KoT, Zogad, fIRAECIEMES 2 AT 2 LFEZR2 O TH D5

8. &
LUk, BRET O AFRET 5 BT, OS2 < L, FEEOFRWEZR/NRIZE D57
DOTREFMIT LIz, LFIZZhEaEEHTEL,

(39) HHIMRME CerTalz ke 2 EMiHiE) 2 SDOFREEDH Y
a. PEftar that \3E L, ¥ v v TS ARG 2R 5,
b. R—X (Wr~) Z¥E Lo zBRmg s LTRMd 5,

4 UL, the walls of the building 7 B BUREDALE K- 1L, ZORY Thv, EEKIZ, LFD 2 20%
Z—UNFrE D,

(1) a. This is the building the walls of which we demolished.
b. This is the building (that) we demolished the walls of.

I THEATARXILG)TH D, ZOBITIL, [(that) we demolished the walls of X] & U 9 i 72 2R A i 3 7]
HEIZ 72> T D, Z AU, (252)D That problem, I thought about very hard \Z33\ T thought about 7 1 > O AthE)
FO X IR ENDD LRI U X 912, demolished the walls of 73°13 0 1 D DEAMEF D L 5 ITHAFIR S
B"ombrEtBbhsg, (—h, EEEEEHOMIZILIZ O L O RESEF A 1ED rTREtEIL /2 n,)

Lo LETA AT OEET, 7o 2 BRUGEICHEEL 72 & LT, 1TV ELWBEARIEIZ /EiL72v,

(if)a. This is the building whose walls we demolished.
b. *This is the building (that) we demolished walls.

{bIC BV TEM SN TW O IEAFEIL, walls 124+ < A4 G4 % ¥ v » 712 L 72 [(that) we demolished X
walls] CH DD, Xv v TBRINCAD =0, demolished walls % 1 DOMEF & 1T A 7eE 20O TH B,

45



(40) FEHIBRANE (ERDS Do T D FEATRICA 2 G H A 5 2 5 R
BIERRA AN EBICHL, R—X (W r~) ZESMRHEHiZ26E 9,

7. Which {ZDW\WT

A EREINZIBNT, 2 DOFBIEA ZBY LT THIZW, ETARETIE, Twhich 13HIRAEC
it 5 NETIERY) LW O RESHEIC L OHEDRILAEZL L, KRETIX, SEOFEE LT, M
PREIG DR 2R Z IR L. ARZM L5 2 &7 5,

(TO)DIEZRTIE, that-BIRET (= TR & wh-BARET (= M) OREISEPAHETHY .
ATE AR AEIC, B FFEHRIRAE ISR b STV D, Lol TR X 51T, 22l
BREJICEE DN DB H U (e B9b)) . LATIZH 9D LBIEZZET 2,

(41) Ineed to talk to you about the e-mail which you sent me.
(42) Our professor keeps lecturing on authors who/whom nobody's ever read.
Leech and Svartvik (2002:387)

ElTvz, EBRITIE, whowhom 13 & H7>< | which ZE > 72(41)D X 9 7Bl 24% 5 BHZiE, FEED
WEEIZ 72D, 72725, Bolinger (1980), Chicago Manual of Style (2003), Garner (2003)%5 (283 &4
L0} 5 THESE] 3, 135 &V & which ORITRATEZBRIA L TWD 0BT, PR TH X D%
FEIRDENS B OBRERFICA ST b D AW I RETHDL L, TRVWEFEHELLR 7oL 213,
TOEFL %O (FrlZT7 AT 1 787 a ) THAEINDRR, Ko T, which DNE 4l
EEICE L CIERmE~DOA 23809, @D X 5 2flid, AfERES TH LT, ERITITER
DR D BEWZR D) Ly,

IR SEDOB SN ST 5 ERBLHEVRZ 200 LILRWA, ZOM&E SED FiREITE - 72<
BRI NEDOTHERY, W) Db HIFRAEICHE DL D which-EilZ, WO T thar-Hi & ZZA]
RERDITTIERWNLTH DL, LTFOREZ L7,

(43) a. Idon't like anything (that) you say.
b. *I don't like anything which you say.

555 HiC, BMRETOIEHIRAIEIZ. 74T T 4 7 4 —DSHESL LT D S TRl Al 1 #2150
ZHbDTHDH I & EMHER LT, (@)W 2 FeATH] anything 1T EFAENET HREFETH Y |
ZOEWMNL LT, ifisidb bl TERNED Lo TND, &) Z LT, @3b)BE
BEN 72 WERHIERIE Y which you say D RHI TH L0 6, LHERITE2D72,

ZOHEROZ L MEIL, Twh-BIRRATIL U b that DIiFEND 5G] £ LT, I<HEHBESSEE
IZETONLHNC L > THAR—FEND, “ARREFRES 770 178 EHEQ003:50128k5 &,
that WEFEID DI, FATFHNLL FOEMEE N DGETH D L DS,

ST AV OBFSHEORME B E XD TH D,
6 BA¥(2002: 203)MERT D KL D12, FTATFHANANDLEIL who b HEETH 5,
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(44) a. RO R ik
b. the first 78 £ O Fy G
C. thevery, the only 73 £ DEffiFE (F))
d. every, all, no 7z & DI&HfE

G4DITFER AR EBETAD Z L 72D T, (43)D anything DFH LR L EEZBND, £7-. (44ac)T
HOHNR, ZTNHORB G | 500 BRI K DREN 2V & ERIICTER L, 72 & 21X, (44b)
D thefirst TDHN, ZNEMEDLFRDT AT T 47 4 —DPXWRENS 30556 TRVRD |
ENETTHEDLDILTYH, EIWVHIBLURT—FERONR N0, % LT Peters (2004:469) Y, [ that
DFEHDIZINSDI THDLr—A] O 1oL LTA)EHIT TN\,

(45) the first hotel that has a vacancy

T, XR72 LT TRPIDOART IV EWVbILTH EDORT VD Z EPENTRVDN, BRI %
otz 1EBEOHDRMDORTIV] 78h, BERIICERET 5, fR[d4a-d)D DN ATERIZ END
FRIET TIXIERR TS E VT, Lo THEH S IXEWRICHEAN WS DR D TH S, DED |
which \Z3EVT BAREINIICIE 0 RERCHREICTH Y | 72 & TR, REIXT A 77T 47«
—DOWESL LT FATRICH R A 525 E WO MEEiOMREES 2 1E-& ) SETHBITE, @)D
£ o7 —2% b 72 < Tthat DFERP G EN D556 EHETHLELRLIRDDOTHD, T
B EL@HT RS TEND L D 72BN 72 203, 2T T TIZERMLZX 51, (T AU D)
HESOETIIZ T AN G2V, 5 5 HiCHRIT L 7= Bolinger (2 X 5 which DF¥HE., T72b b, 58
it L7e SUTHIDOBLE N D R IEHE 52 DD 7 F ] L) ZEE2ZF2 L UROZETH
597,

DX AERIE OBWHREIEEE S 2D & which 13H < ETHEHZE LDOTHY |
FRIFEIZRB WL, BESOEICE N, IBRGE & L UIMATRETRWVWE LZIZ I NI 0on
H L,

8. BALREIF
AiE e DS BRI AT & & B ICEBENT D on which., in which 251X, when, where 25D EMREIG TS
Wz A2 ENTE D,

(46) the day on which you were born > the day when you were born

(47) aplace in which you can relax - aplace where you can relax

T LI ERE S 2 5] EWVIOEEEND LT, MEIHFROMNEIILFATH D MR
L XEERENWSIZEHLHEVELZ LT D,

(1) John yelled at his professor, which was a stupid thing to do.

TS, (&%= 2D which] ZATREICT 2B TH A D,
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720 (48), AT KT, BIRAE B IEHRIIRMILEZFFS>OT, b &b LM £2E b7
EEXL D, Lo T, (46)ITFIT D when you were born 33 X TNANNZIT D where you can relax 1% &
HITERFE & Ui SN Tmi2fizs s no Z &tk s,

(48) Last Sunday, when my son was born, was a beautiful sunny day.

(49) Hawaii, where you can relax all year round, is an ideal place to visit.

S BT, W EGRT OB E I I when (€ then) & where (€ there)®D 1 FETRELHDT, ZD 15k
X vy I LT ERFHI b AR CTh D, FEBRIZ, LT Huddleston and Pullum (2005:185)12 & %
BIRT ELDIZ, then & there \IZABYS T 203X ¥ » STl o IR RFHIBAFET D

(50) a. the day (that) you were born

b. the day [(that) you were born X]
(51) a. aplace (that) you can relax

b. aplace [(that) you can relax X]

LU, BEZ2 R EATRO% AL, kR B ISR FTEEIC 72 52— ((52)ZR) . Huddleston
and Pullum (2005:185)i2 & 5 & iR T HATHAOL G, ORI & A L place D 1 FEIZIR
bNHEE D, Lo T, T2& xIE. webpage Z>7-(53a)lIFFE T, (53b)TH 5 & 9|12 where
EHAT IS 25720,

(52) a. the year we met
b. the day we came
c. the time we eat
(Ackles 2003:145)

(53) a. *This is the web page the claim was first made.
b. This is the web page where the claim was first made.
(Huddleston and Pullum 2005:185)

L% & BERREIE when (2 OWTIE, EIZ/R L72(39). (40)D F & DIZHE - T=it AN ATREIZ 72 D 3
where \ZOWTIX, JEATRAMN place D& EDHARETHDH VD Z L7 ERUAND & X3
Frip AT AT, IR FIEIZIE where (BN TR ZIEHE S 2 2GR0l nH 2 &
(272 %,

T why IZ72 % LEEIT S o LEMEICR D, ET. why-BHEHIRAYIZ LaMEDILZR U,

(54) the reason why she got angry

W T, why-Hilx (BIRMRAFICHET S) BIREGIZ A L b b, Miaf s LI, X
ST, NEBITBEEGFE LI TRDERELDRONE LIRV, 7208, (SIS 2 ke
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ERFAH G HETDHDOTH D,

(55) the reason (that) she got angry
(Huddleston and Pullum 2005:185)

How (=% » T & BICHRINTH 5, FETH. (S6a) T3 5 in which [ %42 BUSEIF T H
HIEPReDIC, EBIIT in which DI 0 IIE720 720 (56b)BHR),

(56) a. the way in which we do linguistics

b. *the way how we do linguistics

13

the way (that) we do linguistics

d. how we do linguistics

ELIE, BN BILD K 1T how IZHT=H1EME X v » I LIZEAFHI, D% Y [(that) we
do linguistics X[IZF 57, (S6d)\ZdH D & 1T, HATaE & ATZREREFTE LT how %5 L7z
W F 2L how 2B IEHIIR AL 2 <L (56d)1E(56¢) & Rl UEMRIZ LR TX 720, £ LT, 2
i, TR A S AR IA T (e.g what) (\ZEMNDBMREIERICHLE A D L TH D,

FoT BETREH OO EOOTREMEIL, BIREIGNIA 72 04T & & A T2 BIRE 2 MRk 4 5 D
Toh-o T, FeiTa & Bt TnWa4a (A)) SITHICFEEERICH 2D TIX W ns 2 & Th
%o FEEE ST BH60)ZEBIT D a DFNCR SN D K5I, BMRRIFNI TR CTefrals L T2, &
PR ETIXFEATRZELD b DF & REZREWIEA ((60b)IXFEERTH 5 7%,

(57) a. That's when I saw him.

b. That's the time when I saw him.
(58) a. This is where you can relax.

b. This is the place where you can relax.
(59) a. This is why she got angry.

b. This is the reason why she got angry.
(60) a. This is how we do linguistics.

b. *This is the way how we do linguistics

SF Y | BUREGNIE NI, ERIOAFNEZEML TWDHEWS K| FEEE LTEON
KermLTWLEFITELDTHD,

L2 L. (53b)D the web page where the claim was first made @ X 9 72li%, B 5 2\ [RIFEHI Tl 7e
VN (where-fil%. webpage DNEZRLTNDDTIHRWD), #Eo T, ZOHH ., £E%E I/ —1
5 EITE R,

ZO X, BIREFENZIZ, ENEIUTRVMEFREFERH D | AR S LAV, U
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DOLODRFRMEAM L3 H DRREMY LI TIRR L, BA THLK LFTENRRWE S IZB A2,
b H A A BIFREIRI SR D XV R AT N RS0 Z EBREBITH Y . T3 mn ) 07
WISHEBERIEMESLIZ B 2 5B OBED 1 DTHDHZ LIFF I ETH AU,
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M) ICBT 2 ERBHROSNT (BRRHEE)

BRNRSIAY N AL - B &SP - R mEAR (8) #E H—A0

0.1XC®WIZ

AAGE CIMFMEOMEZRTDIZ TR\ LWIFERHWSN D, VBRI RYDN R E DI AFAE
L7222 & Z2Rm T ORRIFRZZHAETH 205, TEUTZR W R TR0 Lo IRV S
NI-BNH 5, WERR R OFRZ T TiEed TEb7e<) EWIHIBTRIZERTIEICH AL
Do BHARELE L THEMmA B 2 L 2R TERICH T~IXEN RV O X512 Thewv) BN
SNDHEENHSH, BARGEOA X 77 —RBUZE L CIE EEF (2002), W (1995), #iE (2011), 2
A (2003), ZH (2010), 1LIFL (2009)72 & DEATHIEIMFIET D, TOfA =3I =L R 7 REMRN
Ao in7=F8H % % Time Is Space £ % 7 7 —IZB L T Lakoff& Johnson (1980, 1999)<°%
T, WA Q99N ETwm LN TS, [0 AV LRIOPIC IAZT7— A b=
I—, VA7 FXOpIE L TEHARSZIZ WO HEH Y %’E%{@%ﬁﬁﬁ%ﬁv‘*ﬁ#é%%#%ék%
A BND, £ TARTIZ 2017 4F 12 A 2 RIZFAGH KT RAGH % v o "2 THfE S 7= F7E 30Uk
BFRE 17 BIRSICBIT HEAREROBEICHFEORAEHT N LRV ERIZE ST, Fxr AFOR
MAREEBIILCAX 77—, AP=—, U7 X2 L% U COEFEOEZ RT HAGED
(720 ) WO NTEREDERNIND A=A LERGTTT D,

1. 2] Z2HWHEERE
1.1. T2 DESEB XU

HLD B3 s 7euy) 20 T4 BHIZFICW R W] O LI ICIEFEOEEZRT 72 X TIAFE
] TRERO XD ICEEHBEIN TS,
(1) OAN ¥ - FERHFELRY, Qb0 X TWRY, [&0— - WAl OQF5FTh D,

FIETH D, @FT TIZFEATZ OHIZNRN
— [REE]
OPH@DEHIICER ST ERTHEEICOEIN T DD, HIFHEDHHTCAD G EITHRY A K
mMUREETH L Z N ETH Y . IRIFEFZZHIENTEH I LTV D,

1.2 A F=I—BIORV X7 NERHED 720
F@wJiﬁﬁ%@%&kﬁf@<\&®®#6@®;5K%%%K%w6ﬂk$%ﬁﬁﬁ#&

FEEEE) IcitdishTng T&okn ) I3ER E TSNt e oREEZRT ERX DD H,

FERIZIILTFHY OFEWRE R RS THWOND Z E03H D,

(24 HIZHMEBIZ 72O THEEIE /W

)BT 72

(CNPSEYAVAI

T FI Y BHEKE L L TOFRORENPFELRZNZ L2 RTOTIHRS, A P=I—HEL L

TEEMTONWZ L2RT, QUILTHY BLEAN RN L 2RTO TR, B ESAITRIE

LTELTEATHL ZaRTOICHWLND, WDIFXTFEY —#kb 202 EE2RTOTIERL,

ERL TRV EXRREV R VIREZRTOIZHNLOBN@E Th D, BT 512, ) & @Ik B
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BMEZRTHETMMEEZ T T VWb L2 7 FREOMIETHL LB DBND,

2. 720 ] ZHAWZIBERAERS
2.1. TEHRL] IOV T

FEEERE & SR ORI 2RI 0 /SN E2RTOIE TEH72< ) LW ORAPHANLND,
R (002N IR ERBL L LI D K 5 ediIn & 5,
GIERFE L THEE) L R XNF-> TE T,

O FEDIFEICE(R) ZENT. KNF->TET,

(Wﬁ%ﬁﬁ_kw1t®J EREE R DIFERFE O BT, HD 72D B ORI 72 T3 8k S
NHICLTH, HE)EENT ) 2 A0 L8IEE ORI I\, ... TREEBIMRAFIE L
RN, Tbb, BELTEDODOREREPEETLILEEZLNLTNDLIDTH D,

— 711 (2002: 220ff.)

ZORBTIEIROFELRXDIFEL V) ZODFEROFAZERN TH L LB X, EEIITFET D
BOFZER 2V E A RNAR L TWND EENTWS, ZOHA, sido@)-@Wo Xk iz %7 ¥
BN BRSO T TR OREIREWRIZY 2K T L 0T 2013 EARH 5, £/, TF
H 72 1 EG)O X ) ICERFMIC o OFEG ORI R EGREZ R T HIEZ T TR ROO®)D L 9T
AlEl & LTEER =D LR WGEE THHAVDLILD 2 &0 bt OS2 CIEFBAR A+ Th
LEBEZLND,

®F b HRITT,

(9)We will soon make a brief stop at Tokyo.

[T (AR BERY 72 =R JC2EM 2R 956 CToH D . Time Is Space A ¥ 7 7 — & L THIZE LT DB
ZbHHVWBEND, QD EMRAZRI & LT, FHERE VA L FRT CRNAGE DTS H A F 72 E1T
ThodI ENBESND, HER»OEEE THIEIIWENZER O R E2 EITT 523, £ LT L T
REHRE T 5, EHEBUET D IZ o T S Nz ETTIEBER K OVEITRFM A E < 72 0 BIERFICITFE Y
N OIRIEIZ7 D, [A DRI 2 5558 Tl W REO R\ O & %2 B D'soon” NHWH LD, ‘soon’ L5
HEEH T “In a short time from now” &9 KX 9 IZER I 4L, FEEERF & BRI T8 D B 7e 0
HHLEEORIBBFAET HZ ENEIND, BAGED [FH72<) ZHWHA 0T Y R ARRE 2
FIELRWEHRZ D X0 bie LARGERZ B AIZREORBIC SOV TEIIEFE T (] N2> T
WS ERBRTHENRELThHLEEZEZ2LND, KA T D LELUTOA0D X D275,

(10)

HokkE (i) fFHER (SR
> SEFORLE > = BERF
> (Fﬁo)(‘ﬁ_ﬁ/J\) .................................. '. (Faﬁo)%@%)

MEMRD RN —>: FIHE L Y BLZEH]
AR DRE] —»: Time Is Space A ¥ 7 7 — & L TOFRFOREH
‘soon’ & B L CHEGERED & B R £ CORFE A2 FN 2 & 277 REBLE L Tn no time’ V)
FFohb,
(11) He will be back soon.
(12) He will be back in no time.
1D EADD 2 DO EARR LEWFICOWT ALT IZ:l- & 24, ‘soon’iTEH % H W ix= v
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TIANMIEL-o T,y AHROHRE L LGS D L THD, —FH. ‘n no time'ld ‘very very
quickly’® %M & ‘immediately’7e & EFELIL T CITiE E DR FEEZRTRICHW G, ‘soon’ & 1
RRDHEVIFETHD, AARFEDO [EH72< ) HEFED ‘in no time’d —EHICHRERES AV LT
LZOFLETHLN, MAGTBLORTERANRICEEZRNDH D L O Th D,

2.2. TERRV] T2V T

H IR O—>ThHD [H] OIROHAEEZ BRI LIz A ¥ 7 7 —RECEARBUIER S S FET
Do & DFFEDMBMLEEDN TR FEEZIAL 2 & 2R3 TEIZA3)D X D IC T~IZIZH A
EVWIORBAEAND Z ERH DN, SR I ORI ETRT(14) L ITERAEVWRRRLEEZDL
nos,

AP HVITIEE A3 7220

(142 B 23720

BN ORERZ T L CHIBT T 2%F 2 523, Q)OHSIXH KRB E LTORETIERSERD
DAL RFB NI DRI L TWDRIEZ R T LI TE 5, (13)1F(14) & FARICSCFM Y HAFEEL
RNZ EERTOTIERY, o, M THD HWWITHT 2BFEES N R INL TWHIREBE R
HDOTHRN, MESPRMAOKRIME NS LD e LAKNGYZRS BT D52 LRI Nd, §F
TEDRIGNRRERE T SN D 2 & I3HI D R IT %2 1uTZ DA o Wik 3 2 B0 Br /) 208 28 <
7o TCLEHIZETHD, BT HIZ, HDH—DOOXGEMITEY i TEDOMOEGIT KT 5 58
MR LTLEI ZEPHRITABIOBAORE LTOENGFELRS 2D E V) LI ICRABND
LEZLND,

3.F&®

BIFE e ik, A =3I —BXOv 7 RE¥MHE, ZOMBERAKRIRLE Tewv) BZHVWLNERE
FHEE S FET D, BLRICIF@EY GNP FELRNZ L EZRLTOWRWVWGAETH, A F=3I—
HINCBEEEBAMRIC B D DRI, v %7 RXEC BRI 28 0 KinTs &2 OFBERE R %2 o+
HZEED 0] BAVWLNEREDA D= X LRI RD EE2605, [0 RAVLR
=% DO FEHRB L OEEMSDFEEL AW T-RBEOSIITS %O ERE L+ 5,

(1]
1) CALD Ti‘in no time’i% ‘very quickly or very soon’& EFEIN TV 5, EFD —EHIZ ‘soon’
WHNTWAHHDD,  ‘very ITEMi SN TND Z &b HRFORAEE TITIZE A EHREHBY MR
WIRNZ ENRBEIND, Lo T, BAEDO TEFH72< ) 1THEFED soon’ BNET EHRANFICITWVEE
ZHD,

L]

SHECHEFRE 16 FARTONERROBICARO KRG LM A, BEOFIFEMEAER 2
£ < ORAFICHERBIE AR E LI L IClLi L EF 5, £io. RRBMICHE - THFHR
DYRRIBIBSEE 13 U < DI BIFRIC Ao 72 2 L IHIAL I LT B, 7235, KB Fbi,
Y IR TERORIETH S,
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#ELEHI(201D) THAFEOA X 77 —] < ALIBHIK. HL.

BTER, WUIE— (1997 b AL v MY v 7 ] HREHE AR 3.

FAARIE(2003) [RREIEYRm] RIEREEE. .

ARILET (2002) TREFEMICELZ2 S TR BIEOBMA I =X 45—/ (HV/2/E), BETWWN

(ZL D NI OZE IR & TR — ) BB R [RMEWm OFAH SRV & 22 OR8] ta
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The Motivation for studying English in Secondary Education
B BT 2 REEHE OB T
HWREBEKFESEII 2 =r—va V3 BER T

L. ¥

ZOWFZEIE A AROF LR & SR D 6 F /- T, FEEFE~DOEMN T DR E B, =L
TR E I O R T OIGEFE OF M L ROV TR, ZEi-OR#ES N8 H o3 L
HIZED LX) BREEMT TR LI HONWTEZ DD THD, Vh—F 72 XAF 3 %, LLF=
ReE LT, L THEHE ORGEFEE OB T IX, Wo, E0 X5 2B Cr EEIFBEERT 5
D) 2. THERLIETIOFIN COEFEFERRIL, FEFECEZOHREDOL S REELHEX 5D
D1 3. [HEICRER 2 L, FEEICE>To [Hit7e N X, EO LD ICEEM T 21T IER
VA, |

2. JeATHRSE

B OSREEEOS IR DEET T ORI, Gardner & Lambert (1972) D& LEEFM) T 7
n—FICL o TrE -T2 & END, FFEOHERLULICHEENRAFbAlE, ZO0—BL 720 -
WE B EE A TEAER] (p.11), BESEZEET 5 2 SICFEANRIEZ & &, #5Ex o
Ra=br—varOFREEEALENE Y TEREMER] (p.11) & Lz, & (2002) 1%, FFEDH:
2R LV b LV EERM R R E RO D AR NOFEFEFEE O 2 ER L TEERRER )
(p. 39) & L7z, DEFHIEOHA 2 W WFE TlX, Bandura (1977) 0, EFEITELHEWVWHE
ADOMETHD THTIE (pp. 193-194) . Ryan & Deci (2000) ., H 4y DHE- RN E D 1= 12
TR 27200 TNFEEENE) (p. 70), SN L 52 SN2 BAEIZET TITEIT 572900 [958
B (p. 71, S DICHEMENE Z ML Lz TAMROFR%EE ) (p. 72) . THLD AZURORRIEE ] (p. 72).
(R —fRARREE ) (p. 72) . THEEHIFHEE) (p.73) & ANMIRFFOEARMZ: 3 SO.LBRIBCR TH6E
PE e BEE - BAMRIE) (p.68) 23 D, Dornyei (2009) D [4 “SREFAEA ) (p. 87) 1, fFkDEE
BBAERIICA A= TENEHEMS T M ET 220 5D TH DL, Bigkom | - o T
L gk (2004) 23, I VAR DO RFE~OFE BN 1ED 5 BIZEILL B D)% | Sawyer
(2007) 1%, AAROHFE AN RFPAF TORGEFEIE OB ORI L 2 Frif & Bl 2| 4
&EF (2016) 1%, EHEED R L BERORE L B 2| R v BREEEMIERT (2015) 1%, F4FEH
IZ L DHGESNDHE - REE LWV ZEROMBEAIZ OV TR TN D, FZEANFROFRI TOH
FETEBBIC OV T, Xy BRGEBEERT (2015) 23, PR AFRIO TN T O HFEFH
PR DA &2 H OFEE, £ O FERR A RICARNDOFERIZ OV THI TN D,

3. AL

SRFVL, HOLEHBERFPIEE T 2 HARANFAET, PEHEL R THRTZITZ 100 4255 L
L7z, MBRFED I L WEELHLT 578 EH 2, JEEE~DOFEBEMRO @, RaE 3 i #he
T o T8 E SRRSO FEHF 2| BT T DTz nWEE R & LT, JEEEE
W EHPFEHEBED 2 OO T N—T1T53 T 1o, FER. BERE IS, REEHBE 52 N, FERFEHK
F A8 NThHoT,

PFEFERIT, MEICED2T 7 —MZEoT, -\ 6 FROEFEFEFEHZIIRVIR->TH bW,
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B b1 F - WER LS 2 R b7, ORI, 6 #EICEREN1, 2, 3%
DSR2 31T T, WD & 302 181 b - SR L 72 BRIV C b ok 7, BRI DT 2oV T,
B2 BT DV FREE IS TIEH BTV D Dornyei  (1994) DRl ESE L L, 1A L - 6
SBOBIRE L L THFRENY CIn, WE~OBEORIE L FERIcHXx] X TPbE5L 8
VRV THR TIRRICHE ) 0 5 B AT, FE RO, TERICAET B LRI FES
TOEEMBARIT, HBRE LSO TR b LRSS B LIRS 4 B T,
55 BB R IO B ASREST S5 9 R E T, B B R 10 SRR, BUEANVTR CHAHERIA
TP CTODHEITHS T2 125 E CL Lz, BUERAT 5 HHRER L OREA 2T, 5k
e W BUE BRI L= kB 2 b L1, 59— 1 v S S IGES A (DA CEFR)
D LAV STERE 2 AR ST, FHEOEN L= A& RDTZ,

REFFEIT, Tor— b aRbl EHTRE LIHIEHLE O/ N — TR CHEFHET -T2,
R AN b L7 B - R L7 BRI DU C OIS e b Y TR E 5 LS S Eic 3, 2,
1ARA v NG TR L, $80 T, R0 H2 b b i < B 5T 2, ami
FEORTWARWERFICLS 2007 v —T% . BT ORANARERTHS (1) [HE)
TR (T TR TEROBI D) TR (PR O ERER) | &S T
THIH L. 28 L1z, £/, 2 BRI & HHE DRIEIZ W T ORIRME DA HE A 7=,

4. FER L B

6 FH OBIEDZALIZ DN T, B TIEILFR (2004) (P 1ED 2 BN BD) . 4t -
WEHE (2016) (FH22 1 4F & AE 1 AEICBIASHGR) OBFZERE R L —8 L7, — 5. Sawyer (2007)
(RSN U 05, BN ] OF 2 O CER) |~k v BRATFZEAT (2015) (2 1 4ERTE
I 2 2 AR AT T T EFRIT AR B LB E NN L3R LhoTe, ZOMAEL LTELD
MDD, FEEHLH T, FERSLZER L ITEAROEN 2 FHICERDNE £ T2 FBE N Lo T
TENETONA BHROEEST-HBELE L THHEALEDORHKIICEL RS v "REE ST,
—J . FEFFEHFEHED 7 )V—7TliE, LFL Sawyer (2007) DML L —ET HEIHNE L LDk
HLZWHHN RENDND L IICR->TE] Tholo, BIOBOIR LA THRHEZ 0 >72D
M, BFEELE T [FEZ M 5 MR R 2o To ), FEREH IS Tk, THUE M RSB LA 72 <
olo] Thotz, BT, M L —7 L LT L7z 13 4 OBk EoMmE, ISHEAL O
A TRkiEm Lo BAEA T L. KB/ L — 7L LTI L7 7 4 ik TEZS B -7 )
WE&ipolz, BRI BBER L7HM & LT, Mgl 8 brbekolc) BT MK
SEAH SN ot THGER LICEOA R ot ThV | (REHERECIT T9E4A 5
M2 < P n T ) TSI FICBIL A2 < P n o | 1o A v FAMEE 57, WEBEBEILH L5 < B
WA DB R, THEAN L O] R0 T3EEAH H AN R ot 1281 v FaMEE
o7z, Noels (2001) (LA A VEEFEHE OMAEN S, WEIEZ Fro NE EE AN SEEE 4 &
L, 7o HBDOANTZHLERTLIENWEE LTINS, ELTWD, 2O b, REBEHLHES
m < EES T DN EE T, A - FEENEREROBEMICH DS LB X bND, —F, HEE
EHH L BT DR TOWARNERED L —T T, RERDYS X IR 7] TR L
Molz) O LIRS E S 72HH T, FERSZRAZANCEMRAM EL TS, ZLTERD T
2o T B, THARICBO R FeoTo) R0, TR A D MR8 i< Ar o o) 7otz ZNHO
EEIAT IR A RBROZBROT DD FE— GEE| I TWAMEER I BN R 5, £, &K
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T—HLT IEEELM o o7z 1E, BBEBOROF MR TREAA » M2 -7, Ryan & Deci
(2000) 1Z, A1 3 >DLERIEKR OO E 2 & LT TEIRIEDOBIR | 22805 723, s e pEm [ (35
FEERfEST) B0 AW BoRD, REHE I E TOMICT. S e 7ok, EERE RS
BRI EHEZ6ND,

HEER LRI O F RN T D HGEF B DWW TUT AR OO TR & 0 | 7V — TR CILEEE
B H TR 6 E|, IEHLE TR AEIE 7=, T L TRBRED O b WEEEHEHE TR B2 0 5%
~9 K £ TIZFH Z D TV — T, FERGEHEE TIEFELL B 10 5L L T,
Fo, BUERGEL T E720% BEFICHNY) EBX TV FEFIL, 7 —7LH 9ET
W E Z B L Zix Wi o 722 10 sEARRICBAE L7 TId4 Bl . 2 THFEFEEL -
Too /NI S D BEEEFE 13, 2 OB X > THISCNE D B 2 BEMMTORTEY |
JHE (2005) EAZJR (2005) O, A & FEEEEEPEIZIE U2 BGEO2EE 5 Tl T 5 & 9 LRI
INFAZ L 2 FAE(6~8 %) R34 FEAB~10m) Tik, SEAMIBL I ZRBSEL7201T,
T — LARRARDFAB NI L - T, BARGE L I1TE D FEOF BN, BHRICEEL RS D
MASERBREELEHD, —H 10 ED 5« 6 44 (10~12 #%) Tld, HEBOEHFITHTHE
HPER L, PENPSDOFEETITEE LI WHLDERTED L H Y, L0 PEELUEOSE 2 Bk
L7cbD o T0D, $i% (2016) 1%, FEHEHFELD 77y —RA hear &7 ] (p.163) 23,
BOIGELBICHE 24 %7 MZOWTEEL TS, AFET, HEAZUROFEZ LR
S LHEDORKE L OMICBRENR R SN2 -T2 2 L b b FEZBE LR (Fo k5 7%
BRNETIHE 7208 B, FEHEE (PO 5 0oMBEE Lz L0, ZOBOEESEO
FIRIZHEZ DA N7 FRREVWEEZZDOND, FREFEZHIGOT 2 HKE LT, NADIZH
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